EKC

Aruitoxt provided by Eic:

£y
e—t—
—
——
—

o

N
On

I\Il\:

MICROCOPY Rt

NATIONAL BURE AU (F

FE.

i fjze 22

1w 22 122

g
T

[
!.-}\

u\u_ um)f_; ‘

SOLUTION. TEST CHART
VTANDSL L, 1 A

3



DOCUMENT RESUNE

ED 133 537 v 08 - CE 009 560 .
 TITLE . Middle School/Junior Bigh-éo-Educational Miani Onits

in Home Economics. Units 15-17. d
INSTITUTION Minnesota Instructional Materials Center, White Bear

Lak@.; Minnesota Univ., Minneapolis. Dept. of
Vocational and Technical Education.; Hinnesota Univ.,
. . St. Paul. Diwv. of Home Economics Education.
SPONS :AGENCY Minnesota State Dept. of Education, St. Paul. Diwv. of
: ~ Vocational and Technical Education.; Office of
: Education (DHEW), Washington, D.C.—™ S
PUB DATE. [(76] '

- NOTE °* 134p.; For related documents see - 556-561 : ‘ :
AVATILABLE FROM Minnesota Ifistructional‘Materials ‘Centqr, 3300 L
Century Avenue North, White Beaf Ljke, .innesotg /
° 55110 .(All six volumes, $13.00) ‘\“‘f\\\\ : ;
~ EDRS PRICE . MP-$0.83 HC-$7.35 Plus Postage. : “F
DESCRIPTORS *Coeducation; *Consumer Education; *Curriculum; '

Curriculum Guides; *Home ‘Economics Education;
Instructional Materials; Junior High Schools; *Metric
System; Middle Schools; Money Management; Units of .
‘ Study (Subject Fields) ‘ > _ o ,
+  ABSTRACT ’ : " . BN
o T These three selfr-contained gare'econonics piniunits’ =~
on consumer behavior are part of a set of 2 designed to provide R
middle school/junior high boys and girls opportunities.tb explore :

several areas of study within a 6-, 9-, or 12-week period of ’

. jnstruction. Units are designed.to be free of sex-role stereotyping

~'.  and are identified as level I (suggested for grades 6-7) or level II
(suggested for grades 8-9). The suggested time reguiredxfbr o
completion of a unit varies from 3 to 9 weeks, those incorporating
laboratory experience requiring 6 to 9 wveeks. Titles and levels of
these three uhi®s are: Consumer Decision Making (level II); pealing

" with Dollars (level II); and Metric Mind (level I or II). Each unit
is composed of: (1) an introductory page that includes a brief
description of the focus of the unit, a statement of rationale and
objéctives, and suggested grade level and time for completion; (2)
the‘Bodyfof'the unit composed of conceptual content (statements vhich‘ﬁ‘
identify the concepts amd generalizations, relevant to the objectives) -

. and the suggested learning .approach, and (3) support: material, which ‘
identjifiés by number and page the suggested,naterials‘to_be*used in
pupil-teacher interaction (Some materials are included; some are to
be secured from the source identified at the end -of the unit). . ¥

brief synopsis of all 21 miniunits plus-descriptions of the oy
N development and field testiag of the units are'inc;pded. (HD) n«i‘;;ﬁ
: ‘ | ' H . | .:};..Q*
: . | a-l T \.’.;&
, 6 .§j

LY

Documents acquire& by ERIC include many informal unpublished material¥ not available from other sources. ERIC makes avery
effort to obtain the best copy available, Nevertheless, items of marginal reproducibility are often en‘countered and this affects the
quality of the microfiche and hardcopy reproductions ERIC makes availablevia the ERIC Document Reproduction Service (EDRS).
'"Bg is not responsible for the quality of the original document. Reproductions supplied by EDRS are the best that can be made from

/ V < v . .\’A o 'l;j .




MIDDLE LL MN] [H]UGFJ
- ﬂ'
[Mumu MN]WS N [H]@XIE 0@3

® cc o .;s"éof

: - ) 4 Al 6 ',
090101 . A AAQ 1762000
M665h - | o : : o




ho. B This material is .being distributed to you through the facilities .
R . ] - of the Minnespta Instructional Materials Center in dboperation
g ’ with the Minnesota State Department of, Education.

We have provided for the reproduction and availability of this item -
-on behalf of the developers and grant permission to reprod%Fe a%k ‘

+ ©

ot i or part of the contents provided credits are given. "' . %
’ A o i

_ If we at the Minnesota Instructional Materials. Center can be of
' further assistance to you'at this time or in the future, please

AN . contact us.gﬁﬂe;can be.reached from out-state Minnesota toll free v d
L at 800-652-902L. ., In the Metro Area our number is 612/770-39L43.
S . : . L ' ’ .
- . - N

~—

<~ "r 3300 ’Centuryfﬁ‘Avenu_e North; White Bear Lake, Minnesota 55110°

S

i

Scr\mq Vocauonal - Todnmul Carur & Special Needs Eduunon

Supported by Title W ESEA and Parts ' D,'B & F of VEA




FORWARD -

CurrlcuIUm deVblopment is a continuous and unending activ1ty.' Responsible
and concerned classroom teachers and other -educators through their own initiative

‘'undertake activilies directed toward the improvement of curriculum: In addition,

from time to time changes occur in the societal context. which ‘provide special.
impetus for seriousf-and considered attention to the questions of what ocught
young people to become and how can, curriculum contribute to the develepment of

"valued capabilltles. ’ : .

0
J

In 1972, the Minnesota State Board of Eﬂucatlon 1ssued a policy statement
indicating their commitment to the prov1s10n of equal educatiorfl ‘opportunity
for all. The Board recommended that sex role stereotyplng and all practices
which perpetuate sexual stereotyping in school programs be eliminated. The re-
commendation further indicated that appropriate action be undertaken to eliminate -
sex bias frém curricular and 1nstruct10nal materials used in elementary and
secondary schools. In 1974, -a contractual agreement was initiated by the Division

of Vocational-Technical Education of the Minnesota State Department of Education

with the Department of Vocational-Technical Education and the Division. of Home
Economics Education of the University of Mlnnesota for the purpose of .developing
curricular materialscin home economics which would prov1de equal educational '
oppqrtunlties for boys and girls at- middle school/junlor high school level.
{
Audrey Grote, Vocational Program SLDerv1sor for Cohsumer Homemaklng, served
as the representative of the State Depar.ment of Education to the project.

,Dr. Roxana Ford, chairperson of the Divisior. of Home Economics Education, Univer-

sity of Minnesota, was director of the project. Helen Henrie, {nstructor in
home economics ~education, University of Minnesota, served as leader for the sev-
eral developmental phases of the project. Twenty-four junior high school home
economics teachets participated in the development, field trial and- revision of
the units. Additional Junld¥ hlgh/mlddle school teachers part1c1pated in the

' field»??ial of the units.
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DEVELOPMENT OF CURRICULAR MATERIALS

ESelectlon of Teacher writers.

* Middle school/junlor high “school home economics teachers throughout the
" state were surveyed in 1974 to determine their interest in and need for cur-
ricular materials in héme economics which would be free of sex role stereo-
typlng. A number of the respondents indicated that the home economics pro-

‘gram in their school would be integrated during ‘the 1975=76 school year. Further—

more, they expressed a need for curricular materials which would present tasks
associated with home and family living as appropriate for females and males.
‘Approximately 30 respondents indicated their interest in participating in the

. Home  Economic curriculum development project at the middle school/junior high
‘school; level. From this group, twenty-four tedchers were-identified to partlcipate
in the development of materials and in ‘the field trial of materials in éo—
educatlonal classes. ) e

-

.
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De01s1on to Develop Mini Units: «

Data gathered regarding the' schedullng of classes in home economics -at the
middle school/Junlor high°school level indicated that the semester length offering
was most often used for requlred and elective courses in home economics. * The
second most frequently used schedullng was the year long course followed by tri-
mester and quarter length offerlngs. -Phis data appeared to reflect the practice
of scheduling girls into home economics and boys into industrial education.

With the introduction of co-educational «classes it seemed’ reasonable to, gssume
that new courses would-be of shorter duration in order to accomodate larger
numbers Jf students in the same fac1llt1es and time frame. Furthermore, shorter .
units of study seemed to be approprlately matched to the developmental interests
of early adolescents.. Therefore, it was dec1ded to develop curricular materials
"which could be taught in relatively short: perlods of time; thus prov1d1ng students
with opportunities to explore several areas of study within a'6, 9, qr 12 week
perigd of instruction. The term mini unit was coined to describe‘the short self-

contained curricular materials wh1ch would be des1gned to prov1de boys and glrls "

learning opportunitieg-in home economlcs. ‘ -

-

- Selection. of Mini Units for Developnent: ' ; i R
i 'S L] e
, Curriculumn development involves the consideration. of‘alternatlves and the
-. making of choices among those alternatlves. As currlculum is’ planned the following

questlons arise:
' What | changes in pupil behavior or capabllltles ought to result frqm the ex-—

periences which comprlse the curriculum? - .

. What knowledge, skills and: attitudes are‘necessary for puplls to deveIOp if
. .the objectives of curriculum are to be qpcompllshed?
What approaches to learning will assist students in accompllshlng the ob—
jectives of the curriculum?
What means’ can ba used to determine whether studehts have accomplished the
“objectives of currichlum? Y
Answers to these questions may be. formulated in a varlety of ways(: For this
project the teacher-writers from various locations in the state participated in
a series of meetings at which time the following basis for curriculum development
'uwere examined: conceptions of the learner and the learning process, developmental
characteristics of the early adolescent, current societal conditiens and purposes
- of the field of home economics. As a result of th1s @tudy the following p01nt of

2




* . . . g ,/.
view regarding the purpose of instriction in home economibs at the middle school/
Junior high school level was developed.

‘ It is assumed that individuals, both female and male, have the right to -
full self-development. Farthermore, the individual is viewed as possessing the

potentfal for the development of-a variety of capabilities. The dvidual is
considered an active agent in directing.her or his own development\, Growth and
development of capabilities, is believed to result when the individual interacts
with the environment. As the individual interacts with the environment, he or
she is capable of developing meaningful knowledge and of interrelating and or-
ganizing knowledge., The developing persorg¢is: ‘aongidered capable of complex be-
havior involving qonsidering ideas simult pdsly, ordering them and adapting them
to meet new situations. This conception of the learner as self-directing,
. possessing the potential for continuous growth and development, and capable of
exercising intelligence in coping with life circumstahces appears to be’ cansistent
. with a society which is dedicated to and dependent upon the development of free,
ratitonal, and respon31ble 1nd1v1duals.

YOung people of middle school/junlor hlgh school age’ bave reached or are ;
approaching a stage of Qdevelopment whiéh is characterized by search for individual
identity, new levels of physical maturation, desire for group'ecceptance, and
Qhe dévelopment of intellectual abilities related to-problem solving and value

“Ndevelopment. The emergence of these characteristics has implications for the
development of curricular materials which’will foster in students comprehension
of physical and social environment®in which they live. Furthermore, curricular
materials whi¢h-would be consistent with these capabilities would deévelop stu-—
dents’ ability to make informed and reasone 'decisions and to execute them effec~
tlvely. . Y

,I The desirability- of acgf"tlng young le/t/mvelop these capablln.tles
becomes more apparent in the context of sdfgetal conditlons. Individuals in the
currently complex and ever—changing SOC1qu3face llf sdtuations for which there

are few, 1f _any, satlsfactory ready made utions.J Ay
\

Among the.areas of living in wh1ch 1nd1viduals -are rqu1red to seek solutions
and assume personal decision making power are- those which haVe as their focal
points personal, home and family life. As individuals make perSonal decisions
and interact with family members, other individuals, and groupsy conditions are’
produced which affect the well-being of those involved. Furthermore, when indivi-
duals interact with,objects and materials which are related to tha home and  per—
form tasks assoc1ated with home and family 11v1ng, conditions are produced which
-affect the development of people. Simply stated,. the decisions of 1nd1v1duals CT .
regarding what to do and what not to do in the.realms of pezsonal, home and famlly .
life resul{ in conditions which may be beneficial to the develepment of human
potential or may be detrimental to that development.. With (these ideas In mind
it was judged that curticular materials in home economics at the middle ébhool/
Junior high school levgl would. foster .self-development and provide for equal )
educational opportunlt if they provided opportunities for boys and girls to
consider the roles they may assume as family members, consumers and wage-earmers
.in home economics related ‘occupations, and if they encouraged.boys and girls to
explore dec1510n maklng tasks related to personal, home and family llVlng. “,//,\

The developmental charaé&eristics of young people, current societal. context
‘ ‘and knowledge of the field of home economics, were used as guidgs in the identifi-
cation of decision making tasks likely to be experienced by middle school/ T
. junior high school students. Through a process of consultaL;on which involved Audrey

Grote, Helen Henrie and the teacher-writers, 25.mini unlts were selected for l .
development. 4 . . _ v

. . \
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Thq%development and writing stage of the project was carribd on from August
1974, through March 1975. During this time, materials underwent several.revisions :
and copies were prepared for field trial. Twenty-two units were completely developed. ‘

Arrangement for field trial of the mini units were begun in November 1974. =
A letter inviting participation in the field trial was sent 4o middle hool/ ‘ J(\
Junior high school home economico teachers. To the group of 131 teachers who -
responded indicating an interest in,the field trial, 205 mini units were distri-
buted. - At the close of the field trial in June 1975, ninety-five units had been
returned with completed field trial data. Each of the mini units had been used
with at least &¢9_group of students. Several unitg.were used in six to eight
classes. The average rniumber of field trials p was 3.80. A total of
3,566 students participated in the field trigd. - Seven}y-eight percent were female
and twenty-two percent were males. Evaluations of th¢ mini unit were completed
by the teachers and the students responded to an opighnaire. Responses from the
teachers and students were considered in the revisigh of the mini units.

Revision of the mini unics included the follgwing activities. Evaluative
statements from the field test teachers and studfnts were summarized. A con-
ference was held with' each teacher—-writer to exdmine the evaluations and identify
further modifications which would enhance the units. The final revision of the .
units was carried out by the project leader and assistants.

Throughout the development of the mini units a conscious effort was made
.to eliminate sex.role stereotyping. The decision-making tasks and the related’ -
body of knowledge which are focal points of the mini units are those engaged
in by females and males. Furthermore, all tasks are presented as appropriate for
both men and women. Females and males are depicted as successful and unsuccessful. ‘
Menbers of both sexes are depitted in a variebdy of roles. The, major portion of
“the conceptual content related to the various decisicn tasks applies equally to
females and males. For example, clean hands, clean clething and hygienic
pnéctlces reduce the likelihood of contimination of food. Also, a child's third
-year is one of physical growth and development. Coordination of large muscles
develops and the child is capable of running, riding a tricycle, and carrying
large, lightweightobjects. Small mustle coordination also -develops and the
child feds herself/hlmself w1th greater skill and handles other objects wigh
better coordination. Wher a difference in.empirical knowledge occurs |
and is related to sex, statements wh1ch descrlbe or apply to males and females
are identified. ) . . .

" Format -of the Mini Unit s _ . ' <
- . . * ]
Each mini unit is composed of an introduetory page,~the body of.the unit,
and a settion of support ma®trials. The introductory page provides an ‘overview of
the unit, including a brief descriptiok of the focus of the unit, a statement of
rationale, the objectives, suggested grade level, and an estimation of the time
required .for completion of instruction. The body of the mini unit is composed
of three sections. The Conceptual Content contains statements which identify™
the concepts and generalizations which are relevant to the exploration and under-
standing of the areas of study and achievement of the objectives. The Pugll-
‘Teacher Interactidn.describes the particular approach to learning which is being
"suggested. The role pupils and teacher in carrying out the activities are :
identified together with the support materials to be used. .The Support Material '

-
-

i
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section+identifies by number a;Q%Fage the suggested materials which can bef

B \\\_  '~ used in the pupil-teacher interaxtion. In some instances, a copy of the material
is provided and in other instances the ‘material is to be secured from a source
‘ identified in the reference section which appears at the end of each mini unit.

Evaluation procedures are not included in the mini “units as time did not allow

- for the developnigt\ziefhis aspect of the materials. _ . .
, The mini units identified as level I or level II. Level I units provide
ab basic learnings in an area and assume no priOr formal educational gxperience on
the part of the students. These mini units are suggested for grades 6-17.
Level II units extend learnings and introduce new learnings in various decision
areas. These units are suggested for students in grades 8 — 9.« The suggested

time required for completion of a unit of study varies from 3 - 9 weeks. Units’

‘v‘which incorporate considerable laboratory experience require 6 - 9 weeks.
(

'D
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Career Exploration

Unit Title: What Do People Do All Day? " Suggented Time: 3 weeks,
Unit Focus? *In an effort to allowy }ng poOp‘b
- to explore lifestyles, this unit emphaglzes an ;Leve}z II ‘
" invesat.igation of those actlvitieu carripd on : : LA
within the home, at one's chosen occupétion and . : ' L
during leisure time. The unit attempts to help Bducational Background: None
required. ’ RN

- young people understand the relationship between

choices made and the resulting-lifestyle. Stu-—

dents are alerted to the personal power they . Sy
' ‘can exercise tn develop a desirable and satis- Coes
fying lifestyle. An exploration of home econo-
mics wage earning occupations and the occupation
of consumer-homemaker are included.

1

Unit Title: Looking at Food Service . Suggested Time: 6 weeks.

‘ ) ’ - - ~ . !
Unit Focus: The focus of this unit ishe ex- : : o
ploration of various food service occupations. - Level: . II.-

.

Through study trips and simulated experiences, . : .
students have the opportunity to become ac- v N N
Buainted with several occupations related to , .%‘Educatlonal .Background: It is
the preparation and service of food in quan-- ;5 uggested that this uniﬁ::e
tity. Instruction is planned to familiarize “Maught to boys and girBe-who have
students with those areas of study which are a basic understanding of food
basic to.several food service occupations. preparation and hawve some -
Included are sanitation, service of food, safety, . familiarity with $ood .preparation
job satisfactions gnd preparation for various from an exper;ential base.
jobs. Basic food preparation techniques, use . C '
of equipment and cost control are included in ' T
the unit but are not major points of emphasis.

. , ~

Unit Title: BEnjoying and Understanding Young Suggested Time: 6 — 9 weeéga
' Children . _ | | ‘
Unit Focus: The care and guidance of young ' " Level: II

children isythe theme of this unif. .Direct
experience with preschool children is suggested

as a primary learning experience. The activi- Educational Background: None
ties and procedures carried out with the chil- required.
dren in the preschool are considered in terms .
of their effect on the development of the young . T
" child. Attemtion is directed to career oppor— \

tunities related to child care.

11



Career Exploration o (cont.) -, . : T
— e . ] , .
' - PN
Unit. Titles Jobnr Sewlng and Selling ! Suggest.ed Time: 6 weekn, -
Unlt Focuuws: The clothing industry is used aso - ot .

n vehicle to introduce students to the economde - ° Level: 1II
aystem and the role of producers and consumers. :

An item made from textiles is selected by stu- ' . \ '
dents and teacher t© be produced in the clasg- ' Educational Background: It is .
rogm and sold. * Students participate in making - sggumed that students have some
managerial decisions and perform tasks as pro-' backgr in clothing con-.
duction workers in a simulated iautory. Job . structfon and limited experience
- appllications, interviews, and time work -records in the operdtion of the sewing

are completed by students. Attention is given mathing. If stadents have had
to satisfactions associated with various Jobs. - no experience, the suggested

¢ Students have some opportunity'to develop + time should be -extended 1 - 2
sewing skillo. ‘ | ‘ . weeks.

Clothing and Textiles

Unit Title: ~Clothing Care and Repair ‘ Suggesﬁed'Time: 2 - 3 wéeks. .éi
Unit Focus: Clothing storage, laundry and -simple ‘ ' \ R
repair. Attention to procedures and the effect Level: I .
of procedures on the appemrance and life of 4 )
' ‘wearing apparel. L - : '
. , - . ’ ‘ _ Educational . Background.- None
o — _ . ' reuu1rnd. .
> ' , ' b
Unit'TiLle: Pefsonélity, Lifestyle and < .Suggeéted Time: 2 =.3 weeks.
Clothing _ - L. . -
“Unit Focus: Clothing selection for the indi- ~ Level: TI.. . : . i

. vidual is the central theme of the unit. At-. - .
"tention is given to thé functions of clothing
and the influence of values in the process of
"selecting clothing. An introduction to ward-
robe planning is ‘incorporated. Opportunibies. : . ‘ -
are provided for students to examine and observe - c - . . ,
actual fabrics and garments. These experiences - L s . ..
are used tq develop uriderstanding of the elements v ' I
of coler, texture and line*as they relate to o .
clothing design ansPselectlon.

‘. i [t .

/ . \ . . - -~ T . . . . . R S

Edwrational Background' None
- requlred. S . .

- , -




;0.‘ ot e -_«_‘fh _'q | . ‘
7 Clothing and Textiles . (cont.): - o : —v -%ﬂ‘
,..’ _) - - B . - K - . . - ) o ’_-.‘g‘,.h . o
' oo T o : co e e B g s T e T q’%dm iuw{.
‘ ’ "Ur'iit—T:i.tle: Consumer Clothing - AR R Suggested Time: 3 v;efeks.
‘ | o o : . ’ » . . ’ ' N .
o ‘Focus: Alternative methods of acquiring : -
T ) h1n are explored 4in terms of resources re- Level: II

. Qulred and problems or.risks involved. Knowledge,
- 58f the properties of textile fibers and informa-

“tion ‘provided by textile product  labels are pre= . “Educational BackgrOUnd.~‘NdﬁéFﬁ£$¢
-, sented ad resources useful in acquiring:clothing: ",’ xequlred. L o
. whether clothing-is purchased readyhmade or self- R e .Y

constructeda Indicators of quality in garment ' s

o constructlon are 1dent1f1ed amd students have
" the opportunlty to examine and compare garments
for quality of constructlon. Attention is given
to factors which affect prices charged and the .
relationship of price and quiality. Experiences ‘ , .
are provided which encourage students to relate o
factual information to clothing acqulsltlon pro-
blems and decision making. : ‘ . '

s R - . . ~ . °

.= Consumer Behavior. . - o ' . - .

‘1 L, - . i. ' E P — . - P |
Unit Title: Consumer Decision Making . Suggested Time: 3 - 4 weeks.

‘ . . ‘ S
’ Unit Focus: <Consumer decision making is .ap- L :
proached as an activity directed toward the Level: 1II . : ‘
satisfaction of needs and one which:.is influenced '
" by a variety of factors including the knowledge ) .
and values of the consumer. It is suggested Educational Background: None
' that students select a consumer decision mak- i requirédl"
ing project which can serve as a point of re- B w . -,
ference for the learnings incorporated in the -~
upit. Class activities focus on understandlng
the relationship of various factors to consumer
decision making. Merchandising practices in-
cluding packaging, Iabeling, advertising and
pricing are studied as well as other sources
of information available to the. consumer.  Stu-
dents ‘have the opportunity to participate in
the several phases of consumer decision making.

1
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Congumer Behavior (cont.)

o ‘gf‘ ’ . ’ '
Unit Title: Dealing With Ddllars

Unit Focus: The unit introduces students to
the functions of money in meeting needs and
wants of individuals. Experiences in the unit
provide opportunities to "develop understanding .

" of such concepts as goals, values and resources
as they relate to’ money management behavior.
Sources. of money income and practices which
Sincrease purchasing power or ‘extend money income
- are among the concepts presented which igable .

the student to examine her/hls own money manage— -

ment practices.

"Unit Title: Metric.Mind

Unit Focus: The unit provides a. short and .
-basic 1ntroduct10n to the metric system of '
measurement. mmpha51s is on learning to think
metrically. e major part of the unit in-
cludes’ understandlng the basic units of measure-
ment /irf the metric system and their inter—
relatlonshlp.‘ Students have some opportunlty
to use the metrlc system in 51mple problems.
Act1v1t1es'1n sections are designed to acquaint
the students with the use of the metric system
in the role of consumer and homemaKer.

Mutrition and Food Preparation

Unit Titie:(,Good Hea¥th Througu.Nutritioﬁ§:
How Do You Measure Up? :

Unit Focus: The basic food nutrients and their
effect on the health and well-being of indivi-
duals is the central theme of the unit. Through
experiences in the unit, students have the op-
portunity to become ‘familiar with the Recommended
Daily Dretary Allowances for the basic nutrients
and food s
value of" s-and the relationship of calorie
intake to calorie output is studied. As the nu-
trients are studied, students will either test
food samples for nutrient content or see demon-
strations of tests for nutrients. Opportunities
are provided for students to taste foods which
supply nutrients in significant amounts and.to

determine from reliable sources the nutrient and

caloric value of foods.

11

Suggested Time: 2 - 3 weekse ~ .

requlr?d.

ces for those nutrients. The caloric

>

Levé et I

Eﬁucatlonal Backgroundj Nongv

o’ .

Suggestkd Time: 2 weeks.
8
Level: 'T or IT° -

N
-, i.
o
.

'Eﬁucatlonal Background: None

requlreda

i .

by ’ .
) .
R P . -

Suggested Time: 2 — 3 weeks.

ievel: I
Educaﬁional Background: None
required.




Nutrition and Food Preparation (cbht;) - C o 'f /

. Unlt T:Ltle. NMutritioni B.1y1ng fnd Selling Suggss&d Timé: 73 weeks.

Unit Rgeus: The selection of foods which will . B - /
providé adequate nourishment 45 the focus of Level: .II . /
this mnit. Factors which ipgfluence food . A
choices are identified. "~ TWE Recommended. Daily
Dietary Allowance is intrgduced as a guide to
the selectlon of foods., tritional labeling,
food. fads and fallac1es, food advertlsements

- _and- food prlces are examined to,determlne their
.usefulness in’ the selectlon of foods which pro-

fgatlonal Background : /Learn-
s in the unit assume previous:
~ study of nutrition.

-vide essential nutrlents. Experlencés incor- .
) ,porated in the unlt provide opportunity for - ' -
students to observe, déscribe, differentiate, ' .

compare, and formulafe generalizations. :
. /} .. e * / V :
Unit’ Tltle //Foods With Taste Appeal '/ . Suggested Time: 3 - 4 weeks.
s e Coh o . .
' Q,Unit Fbcus/ The unit prov1des.an 1ntroduct10n .
to lea;nxngs which are basic to the'preparation -~ Levels I . -
of foods that are nutritious and appealing to /' . ‘

" the appfetlte. Demonstratioéns, films and il- b T )
.. lustrdted presentatlons are used to help students Educational Background: ~None
’ develdp learnings related to nutrition, sanita- " required.

D tlon, personal hygiene; safety, standardized ' i
recipes, food preparation equipment and princi-
ples for the preparatlon of ‘selected foods.
-"Laboratory experiences are suggested which will
" provide direct . experlence with the various learn- - N
ings. ’
./" . . . . ?:"' , . ‘ .

/  Unit Title: Enjoying Outdoor Cookery o " Suggested Time: 6 weeks.

/ ' . Unit Focus: Three types of outdoor food pre- - P -
' paration settings prévide an organizational Level: II
structure for student activities in the class- ' .o
room and outdoors. Principles of food storage, - )
- preparation and serving are included in the unit. Educational Background: This -
Meat, vegetable and pasta cookery principles unit is appropriate fo?ﬂstudents
are presented with attention to adaptations to who have completed basic food
outdoor facilities. The preparation of quick preparation and nutrition
breads, desserts and beverages from .recipes courses .
addapted to outdoor preparation are included.
The basic nutrients and their functioms are
incorporated in the unit as various types of
" food which provide those nutrients are studied.
. . Laboratory lessons are interspersed throughout
the unit. Tt is suggested that several pre-
paration and serv1ng experiences be performed 4 ‘
in the outdoor settings. ‘ ' . -

e - .18




Housingf B _ ' _ ' i

“ Unit Title: A Space for Living

Unit Focus: The aim of the unit is to develop
students' awareness of the enviyonments in which
they live and to develop their ability to modi-
fy those envitonments in ‘ways which will ‘satisfy
needs. Particular attention is directed to such
aspects of home environment as color, 1ine ‘
pattern, arrangement of furnishings, utiliza— »:
tion of space and care ‘of space and furniture.
Experiences are incorporated in whlc students
have the opportunlty to simulate choice making
and ‘considet effects which result from choices
made. -

3

Personal Development

Unit Title: Grooming and You ' S

A\

Unit Focus: Personal appearance, grooming - A

practices, and the choice of -personal.grooming
practices are focal points.of the unit. The . .
care of physical features; ihg g skin,
hair,. and nails, is studied. - iences are .
provided which illustrate the d opment of L.
_ grooming practices over time and the relationship
of selected practices to cultural norms and
physical health. The selection of/personal care
products is used as a means of 1ntroduc1ng stu-
dents to consumer dec151on making.

s

Unit Title: Becoming a Person - A Lifelong
Process . .

Unit Focus: This unit is directed to helping
students develop a realistic and favorable self-
concept. Experiences in the unit encourage stu-
dents to accept themselves and seek opportunities
for growth and development of personal potential.
Individuals are presented gs trustworthy, capable
and able to exercise'self-determination in
regard to personal, development. Conforming and
stergptyplng as ways of behaving are examined
in terms of the. probabl& effects on personal
development. Students have some opportunity
to exercise independent thinking and express
.personal ideas through value clarification and
communication exercises. 16

13

nggestéd.Time}~~3 - L weeks.

Levgl: II

Fducational Background:
required. - \L

s

» ¢

. None

s o

Suégested Time: . 3 weeks.

Level: I

Educational Background:
required. '

.. LY

Level: I

Educational Backgrdund:
required.

None

- Suggested Time: 2 - 3 weeks.

None




_cepts in the several phasg¢s of the management -

. in the problem solving strategy. ‘ . . '

,‘\J Py

‘ : N

v_‘Personalggbveloﬁment (cont..) o v " .
“ , .r’/ . ' .' °. ' %'
,‘Uhit'Title: Making ﬂhe Most of Yeur Reaources J $Suggesté§ Time: ' 2 weeks.

t
Unit Focus: Thls unit 1ntrodu§es students to the : . -
management pﬁocess.' The meanings of the con- Level: I
cepts, goalsl resources and values gre developed?
as well as the inter—relationships of these. con- R .
' Educational Background::-None
process.’ everal act1v1tles in the unit pro- required.
vide opportunities for students to work through-. -
planning, controlllng and evaluatlng phases of . v , LT
the procegs. : j . R - s

.o . Lo
-.3 N .

Unit, Title: Understandlng Yourself and Human - Suggested T1me 3 - b, weeks.

© | Sexuality . a .
‘] . [ i . B %

Unlt Fodus:. The unit introduces students to Level:‘II

sexuall y as a part of human development. At- . ) B
tention is given to the physiological components T ' /

of se al development and to the attitudes and Fﬁucatlonal Background s/ None
feelings about sex which develop as individuals - requlred. ’ [ '
matur'e. | The unit prqv1des accurate information . . p s %f
regardlng the physiological -development of ' SIS
sexuality in females and males. The various’ . ./w
modes of sexual behavior and the probable con- B /
dequences of these behaviors are examined.. - s T
Experiences are 1ncorporated which encourage the

'student to think through possible courses of

action in regard to sexual behavior and the con-
sequenceszof those actions.

Unit Title:' You and Your Family  ° » . Suggested Time: 3 -6 weeks.r

. R R - - : ) :;@‘.
Unit Focus: The unit is designed,to'enhance the ‘
students' understanding and appreciation of the Level: I . N
family as a‘unit of interdependent individuals

whose 'interactions result in environments which ) . S
affect the development and well-being of indi- Educational Background: None

- viduals. The unit attempts to develop students' ~  required.
awareness of the potential of families of ' B

varying structures for meeting the needs of
family members. A problem solving strategy

is introduced as a framework for the' examination
and consideration of problems which family mem- .
bers may experience as they interact.with each -
other. Students have the opportunity to select . -
a concern of interest to them and work through e , :
the problem solving strategy in regard to that . ' \‘\\\
concern. Communication exercises and values
clarification activities are incgrporated

14



Personal Pevelopment (¢ont.) L
Unit Title: Learning to Gare for Children Suggested Time: 2 -3 wejif. .‘
Unit Focus: " The unlt introduces ‘the student to : -t }~ T R *
the concept of child care. Children from . . - Level: I 4

1nfancy to preschool age are presented as develop- = ; o o

ing individdals. The responsibilities of the

child care person Xbaby sitter) and the proce- -Educational Background: Noqel‘a

Q dures used with. children are considered in terms ;requirgd.;jiak e
"of their effects the welfare and develqopment -~ . T ;
of the chidd. loyer—-employee- relationships S 3 "
and responsibilities are considered. An over- S LT
. view of other careers related to the field of : ) o, R T .
“child care 1s 1ncluded. RNy . B o e
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_UNIT TITLE:CONSUMER DECISION MAKING

NIT FOCUS: Ccns'lmer decision.making is approached as an activity directed toward the satisfaction of ypeed and
_ one which is influenced by a variety of factors including the knowledge and values of the consume? It is
_v ' suggested‘that students select a consumer decision making project which can serve as a point of reference
. " for the learnings:incorporated in the unit. Class activities focus on understanding the rélationship of various
L , factors to consumer decision making. Merchandising practices including parkaging, labeling, advertising and
pricing are studied as well as other sources of information available to the consumer. Students have the
opportunity to part1c1pate in the several phases of consumer decision making. :

RATIONALE The selectlon of goods and services which have the potentml for satisfying some 94 the needs of . .
consumers has become an increasingly complex task. A variety of factors have added to tHe difficulty which
consumers experience in obtammg dccurate and meanmgful information about the quality, expected per-
formance, reasonableness of price of goods and services. Junior high school students are bgginning to make
-independent consumer decisions as well as continuing to exert influence in regard to consuder decisions .

" of families. Instruction in the min-unit can assist students in the identification of situations whichgequire 5
" ‘consumer decisiorf making. It can also prepare them to utilize thinking processes related te tl-ﬁhtful ¢

. ~ decision makmg ‘ o
e INSTRUCTIONAL OBJECTIVES S ' i /
. Compreh¢nsion of influence of human needs on corisume™Mbehavior
-+ Comprehension of the effects of alternative approaches to consumer decision making
" Comprehension of the process of thoughtful decision making oo
Willingness to ‘practice the process of thoughtful decision making . .
Comprehension of the characteristics of descnptlve and reliable information
.. Comprehension of the characteristics of persyasive information ' :
- Comprehension of the relatlonshlps of descnptlve and persuaswe mformatlon to the process of thoughtful L
decision making - e
Combprehension of the relationships of price and product characteristics
Knowledge of consumer protect n an,d mfox&tlon services

DUCATIONAL BACKGROUND None Leyel II

SUGGESTED TIME 3-4 weeks

Yy
‘ax
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CONCEPTUAL CONTENT

ot

Goods are material possessions.
They include food, clothing,

‘gasoline, books, paper, etc.

«Services are the actions that

other people do for the con-
sumer. Services include dry
cleaning, auto repair, dental
work, etc.

°

A deci-sion to purchase a speci-

- fic product is-affected by the

needs of the consumer. -

Human needs may be categoriz-
ed into basic groups. ‘A psycho-
logist, A H. M v formulated
the following levels of human
needs:

physical needs

security (safety) needs

belongingness (love) needs

self esteem needs

self actualization needs

cognitive (knowledge)

needs
aesthetic needs

These levels exist simultaneous-
ly,butinahierarchyofstrength.

-Only when the lower level

needs have been more or less sa-
tisfied do the highier needs be-
come active.

’

"o

PUPIL-TEACHER INTERACTION

jor categories of basic needs. (S.M. What Do Penple Do
All Day?) 5 \‘

¢

' 'Collect pictures of a vanety of g'oods and services whnch

‘might be purchased.by consumers of varying ages and. -
backgrounds. Display pictures and prices at several loca-
tions in the classroom. o

Provide an envelope or brown bag for each ‘student. Pre-
pare copiées of Consumers All form. -

‘Transltlon As students enter the classroom, give each of
them an envelope or paper bag Direct students attention
to the display. . _ i .

* Displayed at various locations in the room are pictures'&df

goods or services which*may be of interest to you. As-
sume for thg moment that you have $30.00 which you -
may use in purchasing the items. When you select an item
place it in the paper bag. Allow t1me for stuc%ents to. com- B
plete selectlons o, :
Transltlon Famlllanze students w1th the Consumers All
form. : .

Complete column I{md I1. Continue:
Did anyone choose to save part of the $30.00? Record * - -
that information at the bottom of the Consumers All -
fotm and ekplain why you made that decision. _
Assume that for some reason you may not be able to
pay for all the items you selected. Place a 1 by the item .
you would prefer to all of the others. Rank order the
remaining items.

i .
Reveal base of transparency. Decisions to purchase con-
sumer goods or services are influenced by the needs of
the consumer.

Some of the consumers’ needs have to do with physmal

" well being.

Consumer products such as food, clothing, and a place
to live may be purchased because they help to satisfy
a basic need . '

‘ Look at the Consumers All form which you qompleted
Is the item that you'ranked number 1 useful in meet1ng 4
a phys1cal need? - .

: Encou;age students to share their ideas.

Ask: Did _your' reasons for selecting the item mention a
particular physical need? . ’
Was a phymcal need the most 1mportant factor in the
choice you make?

21
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 CONCEPTUAL CONTENT

.
. . .
‘ ' ‘
*
. ‘

Increasmg numbers Of goods
and services make choice mak-
ing difficuit.

*

‘ !

Impulsive decisions are made
without consideration of the
need for the goods or services.

‘Impulswe decisions are made
ithout information about the
goods or services.

_ Impulsive decisions result in un-
. "/planned_purchases dependent
on how the consumer ‘“feels’
, at the moment.

Impulsive decisions may require

spending additional time and-
. energy returning merchandise
.'hich proves unsatisfactory.

Impulsive decisions may eli-

4

7.

|

» ' .
: /
PUPIL- TEACHER tNTERACTION

P

If your choice wastomewhat related to meetmg a phy51-

cal need indicate it in column III. .

" meaning. Entourage studeiits {o identify consumer goods

Reveal the next level of need. Sg)escrlbe and explam the
because of this need.’

and services which they cho
A patticular good or service may Satisfy sevcral needs

Continue to describé and explam meamng of vanous '
neec{r Relate to student§ ch01ces

At the conclusion of the act1v1ty, have students take
turns completing the following statement:

A consumer was recently overheard saying I need that.
What could that statement mean?

Prepare audio tape or read script

Transition: Producers of goods and services become a-
ware.of the various needs which people have and the ten-
dency to try to meet some of those needs through the

" purchase of goods and services.

Listen to the thoughts of one consumer and think about
" the followmg questions: .

" What problem did the person seem to have? .

WhY did the person seem to have the problem?

' questlons

" Discuss questions.

Have you had a similar problem?
Read the script or play the audiotape.

.Discuss questions. _ ’ ,

Pre-Teachlng Prepare’ transparenc1es of Impulsive De-
cision Making. N B

Transition: The consumer who chose dill pickle ice cteam
illustrated decision makmg by chance. '

L

As we view the transbm'encles think about the followmg
" What did the character do?." .
What did the characters thmk about" | v

What was the result of the characters decision?

Show transparenc1es_ and read script.

25
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"CONCEPTUAL CONTENT

minate the chances to use't
money for other goods.

Impulsive decisions*can fesult
in satisfactory purchases. How-
ever, this may ‘not happen fre-
quently.

Letting someone else decide is
a method of decision making
which places responsibility for
the decision with some other
person who will experience the

- consequences of the decision.

. Habits remain useful to con-'r

-

This method of decision mak-
ing may be satisfactory if the

: "decision mfaker hmk adquate

khéwledge of the yeeds to be
satisfied, resources available,
product information and con-
sequences considered impor-
tant!

:

Habits, developed through ex- »
'p'eriences reduce decision mak-

ing problems for consumers and
make shoppmg more efficient.

sumers as long:as: -
needs remain the same
alternative choices remam
the same
values remain the same

Thoughtful decisions are made

when the consumer:

considers and is aware of
her/his needs .

seeks and uses information
about the products and
services to help .make
choices

identifies, various alterna-
tives which may satisfy
her/his needs

considerstheconsequences

oftheseveral alternatives '

chooses -the alternative

which best satisfies her/ '

his needs’

Puﬁl L.TEACG'E.R INTERACTION

‘How does this situation differ from t|

N N . . .

§UPPOR)T

o7 . . . MATERIAL
Idefitify characteristics of impulsive decisions. .
Identify probable cohsequences of impulsive decisions. )

s T : ’ ~ e
Encourage students to 1dent1fy personal decmons whlch

' were rmpulswe

. 'd
Show tr‘sparenmes and read script. Explore the con- 3
sequences of allowing someone else to make a choice
for you.

e . o ‘. ]

Ask: Have you ever done something in which you let

someone else decide for you? What happened?

" Pre-Teaching: Prepare coples of Dec151on Makmg Hablt :
or Not. , SM4 »
Intro‘ductlon lee coples of Decision Makmg’ Habit or v , . - -
Not to students : J - o . .

e - 1

Read the first two A’s,out lqud with thestudents.
What is similar in these two situations?

Read B or have a student read it. TR
~ " . . : . v

two‘we just read?
tmue to examine the mini situations and help students
to idéntify the concept of buymg by habit.

Encourage ggudents to identify the cbnsequences of de- -
cisions b "on habit. Ask: Under what conditions is
decision making based on hablt satlsfactory" Unsatls-
factory?

Pre-Teaching: Order slide tape set Ready, Set, Decide.’ SJE,IS '
Transition: The*slides and tape 1llustrate another ap- o
proach to decision makmg

Identify ways in which this approach to decision making ' » *
is similar or different than the other approaches. o

Play tapes and view slides. o

Contrast and compare thoughtful decmons making and
the other approaches.

What did the consumer do?
What did the consumer think about before deciding? -

What might the probable results of the decision be?

Pre-Teaching: Review Consumer Study Project. Prepare . S.
copies of Something I think I Want to Buy. ' o S

154
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CONCEPTUAL CONTENT . PUP]LTEA*R INTERACTION , SUPPORT |
< ' ERIAL

4

’ ) . . ) . Transition: Decision makmg Which will result in meetmg
4 ‘ consumer needs appears to begin by determining what
D : ) needs are to be satisfied and the potential of a product
C- . . or service for satisfying needs.
- . : %
‘ " Provide each student with acopy of Sorhethmg I Think

Y y ¢« I Want To Buy. ~ ‘ ! /

-v“\. o Explain and illustrate the process of ldennficatlon of con-

sumer needs and product or service potentlal for satisfy-
mg needs.

i The transparencies which depicted someone else making
- . _a decision may be used to illustrate the type-of question =
Lo ‘ “which can be askeg to clarify the consumer needs and
R . : product or service potential. e

1de students in t.he process of ldentnfymg consumer
eeds and the potential of a good or semce in meeting

K those needs. -
R T |
Provide written feedback which will assist them'in clari-
? ) fying needs and product or service potential for satis-
fying needs.
\Information used By the consumer  Pre-Teaching: Prepare copies of Where Do You Get .
+ . is available from several sources: Informatlon . o SM.7
other consumers (friends, :
‘ : nelghbors relatives) Transmon Fagmiliarize students with the Where Do
producers and/or sellers of You Get Informatlon form.
ds and services
cofumer protection and Guide students in co&pletmg the form and quest)ons
concern agencies |
_government agencies Tabulate stud¢nts’ responses to the questlons .on the
. 9o'nsumers’ personal experi- chalkboard or arge chart.
ence ' ‘ .

Sources of Consumer Information

= Non-human Sources Non-human Sources
- most often used least often used
. o ' Human Sources

most often used
Ask: ‘ : o 7 ~ o i
Why do you use these sources" .

»
Who is responsxble for writing or creatmg the mformatlon
you use? - ,

Is the mformatlon kikely to be truthful and accurate?
Why or why not?

N ‘ N . N
‘ . ' " Pre-Teaching: Select several products which may be fa! .
' . miliar to students. Select items which are appropriate to '
boys and girls or items which are designed for each. Col-
. lect advertisements, labels, packages which present infor-
mation about the product. If possible audio tape a T.V. |
or radio commercial relative to the product. . .

15-5 -
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CONCEPTUAL CONTENT > PUPIL- TEACHER INTERACTION - : SUPPORT -
. . ' - MATERIAL
- Review recent issues of Consimer’s Report, Constimer’s c
.- Research Magazine and Consumer’s Handbook of Buying
* for info atlon related to the product or service selected. .

Transition: ﬁet us assume that someone has decnded to

.
purthase (refer to product or service selected )
In seeking mfom)atlon abbut the products’ available with
. potential for meeting thé needs the followmg materials _ :
s have been collected. . ‘e
Refer to a display of advert\lsements' ‘ o N . R
Descriptiveinformationintludes . Circle 2 statements which are exampres of descnptlve in- . L ‘
those statements, pictures, etc., formatlon (Use red ink. ) : ' oL
which describe the praduct or o - ) ) ) .
service objectively. "Ask: oo ’ . -
The truth or falsity of the state- -~ How are these statements similar? . e
- ment can be determined by _ ' . :
testmg ( o Record accurate responses on the chall\board-. '
k‘. - . N .
Inform‘atlon of this type for a Circle several statements which are vagué and open to a
particulir product or service . variety of interpretations. (Blue ink.)
would include: : ‘ ] ;
color = = . - Ask: How does this statement differ from the first two?
weight ) : ' :
grade ' Circle another statement which is descriptive informa- _/.
' composition of matenals tion. (recQ~ X . .
» . -
mgredlents -
pnce B Ask What characteristics do the 3 statements cu'cles in
' ‘use and care instructions 7 red show? .
.Persuas'ive information includes How do they differ from the statements circled in blue?
statements, pictures, symbols , . " '
& which are vague, open to per- Continue identifying examples of descriptive MBormation !
sonal interpretation and which and contrast them with persuasive information until stu-
have no agreed upon meaning ~ dents are able t.o identify the characteristics of each type
. of information.’ )
The truth or falsnty of the state- o, i ‘ .
ment or implied statementis - . Pre-Teaching: Direct students to collect various types of !
_ difficult to determine. information related to the product they are studying.
_ Prepare copies of Getting Infbrmatlon for Decision Mak- S.M.8
mg S.M.9
Advertising is calling the pub- . Order Understanding Advextising. S.M.15-
- lic’s attention to a particular ' ‘
event, object, vr service. ' Transition: Famnhanze students with Getting Informa

) tion for Decision Making. n
The basic motive of advertlsmg T
is to sell’ goods and services. - Interview several students.to illustrate the types of infor-
. mation already available.and further information needed.
+ To influence consumers to se-
lect goods and services, adver- Cont'er w1th individual students as they complete part III |
tisements must capture consu- of the Gettmg Information for Decision Making form.

mers’ attention and-Fold it.

Assist students. in 1dent1fymg various persuasxve state
Some.-common stimulus factors. * ments.

" 2D
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CONCEPTUAL CONTENT .° PUPIL TEACHER INTERACTION « L e ~ ' SUPPORT
v e ™ - ‘MATERIAL
‘for aCCompllshlng thls are: o A‘s students comp‘lete theu‘ work have‘them report therr "

size " T v o flndlngs to the class COrﬂder the follo,yvrng questrons

-color ; - o ) -

intensity_ .- R What fs the purpose of advertlslngv ’ R

position- . . - ¥ oL : T X , _
. movement. © - . . .~ What typés of mf0rma on dld you flnd in. advertlse- _ , " ;

contrast S ments? ) X i o : '

isolation Co ’ ; ‘ ’ )

‘repetltlon - Illustrate the vanety of claims which are made thaf are ' .

Pérsuasive statements attempt

. : ‘ dlmcult to substar;ate
to convince the consumer to be- ’ ’ C ,

lieve they need the product by Encourage studénts to bring examples -of advertising
one or moge of the following . .which pravides useful information and advertising which
_°  me#ns: - * 1is open to mterpretatlon Students * may report thelr
~ ~ fhrough the printed or ver- . findings and dlsplay m the classroom.
V3% bal part of the ad,.a N )

. ~ claim to the supenonty 2
of the product is made o

which cannot be sub-

! stantiated easily. Pre Teachmg Review and up-date Brand Name and
through the statements or Images form. Prepare copies for students: S.M.10 (.Y
- pictures, associations
are made between some ~  Assemble materials. for. testrng of cola beverage or other
need .or prpoblem which - . panty products. (grape Julce hot dogs bologna)
the consumer may ex-
‘perience and the pro- ) " Transition: Have students complete advertlslng slogans-
dutt or service. A solu- by filling in brand names (ThlS may be done individually
‘_ " ‘tion to the problem is ©  orasaclass.)
' implied.
through the statementsor Continue:
pictures, associdtions . . N ’
are made between plea- © Why does the producer of a product use a brand name?.
sant and desireable con: - '
ditions and the product*. . Under what condltlons is a brand name useful to a‘con- ’ i
or service, A cause-ef- - = _ sumer? . :
fect relatlonahlp 1s im-.
plied. Con‘rglete cola testing experience.
b-.. ﬂ ‘ .
When products are similar and Record results of experience.
* cannot be distinguished from : .
_each other by sensory: percep- Ask: : '
tion, advertisers often created i . .
a brand image to assocnate with - What doyou notice? , .

their products . .
To what extent were the panel of taste experts able to

Brang i 1mage is a set of attitudes differentiate among brands?
or \galues that glves products

additional meaning in the mind What mlght account for this?

of the consumer.
: Wlth what other products might this occur" Why"

The brand image is assigned a ]
name or symhol (brand namé) - What general statements might be made regardlng brand
which in the mind of the con- names as a source of 1nformatlon about a product?
sumer is equal to the brand -

‘image. R Lo ’ . ' I
The consurtier selects the item ' 26 '
* on the basis of the *idea™ : '

#e

15-7




!

=~ CONGEPTUAL CONTENT .

rathef than on qualities he/she

can-gense. i.e., Pepsi, for those

. who‘ hink young.

Products and services whlch

 cirry the same brand name
may vary in quality.

Labels are the printed informa-.
tion on packages, containers
and products.

1

The main function of the pack-

... age label is to identify thg.pro-

duct to the consumer.

Labels may provide descriptive
mformatlon such as: o
~name of manufacturer
place of manufacturer
.weight of product
ingredients
use and care instructions

" Labels may provide persuasive
" information such as product

slogans and_so forth.

Descriptive information is help-
ful or useful to consumers only

. when the consumer understands
- the meaning of mformatlon on

the label. - .

From a seller’s. point of view a

package may have promotional -

or want-creating ability .

Primary functions of packaging

are to contain, protect and
identify the product.

N

A consumer may desire a pack-
age which is economical to pro-

- Assemble a variety of packages of different types for.the .
sarne product. i.e., ready to eat cereals, cake mixes, pota-

. ' \
PUPIL-TEACHER INTERACTION . . - SUPPORT

; % | MATERIAL
T L

-

Pre-Teaching: Assemble a variety of product lebels.

Identify terms frequently used on the label of products
which may be unfamiliar to students. Develop true-false
statements regarding the meaning of those terms.

i.e. Net weight on a can of peaches means the weight of
the fruit without the juice. '

Choice always means the best. ‘
Flame retardant means will not burn. e
Transition: Display labels in view of students or give

each student one or more labels. :

Ask: What do you find on the label?

. Record responses.

identified ask:
Which statements seem to be similar? Why?

Identify types of classifications of information.

" Ask:In what way does mformatlon of this type aid the

consumer?

»
Give students copies of true-false statements. Allow time
to complete statements.

Have students indicaé whether statements are true or.
false.

Share responses orally. Explore procedures consumers
might use to determine the meaning of terms on labels.

Students can examine labels on the product they are

studying and report information which they believe is
useful to the consumer and the reasons for its useful-
ness. : ‘ '

Pre-Teaching: Assemble cufrent news articles which re-
late to the problems involved in disposal of packages of
various goods. _ . ]

to chips, toothpaste. Cover one package in plain wrapping
paper and put only the required information on it. )

. Transition: Display the products in view of the students.

o8

© . 158 )

7

" When a wide variety .of types of infornrt'iﬁn‘have been e




 CONCEPTUAL CONTENT

uce, convenient to use and dis-
posable. ’
The Fair Packaging and Label-
ing Act, passed in 1966, re-
quires certain product informa-
tion to be prominently display-
-ed. on all food labels.

Requirements include:
 an identity statement
the net contents
a list of ingredients
the name and address of
product mganufacturer,
packer or distributer

The Fair Packadiilg and Label-
ing Act also provides for regu-
lation of fill of package and
package size identification.

The terms warranty and guaran-
tee may be used interchangably.

The term warranty is a written

- assurance of quality which will .

- specify the manufacturer’s’re-
sponsibility to the buyer in
terms of replacement, repair,
and servicing.

When warranties. are not ex-
pressed but merely implied, laws
protect the congumers. These
areas of protection include:

title

fitness for purpooe

fitness for human con-

sumption
conformity to description
corresponding to a sample
bllity

In the event of a breach of
warranty, the consumer can.do

.me of three things:
cancel the contract and re-
refuse to receive the

PdPlL.tgACHER' iINTERACTION
Ask: ' |

What do you notice as you look at the packages?
Which package attracts your attention? |
What.is eye catching about the package?

From a sellers point of view what purpose .mlght this

package serve? (Refer to one which is attractive and uses
bold colors ) .

From a consumer’s pohof view what is the purpose of
a package?

. Dlsplay brown paper package. Ask:

In what ways would a package of this type serve the con-
sumer’s purpose?

What prevents a manufacturer from placing a small item
in a large box or putting false wexghts on a package?

Dlsplay new: lcles and common packages involved in

disposal problem

Discuss current newspaper and/or magazine articles re-
lating to disposal problems and consumer responsibility.

Ask students to evaluate types of packaging relaﬁed to
their study project.

Pre-Teaching: Assemble warranty or guarantee statements
ana/or prepare multiple copies of several statements. Se-

. cure two products which carry either a warranty or gua-

rantee. Divide students in pairs and provide each set of
students with a warranty or guarantee o

o
Transition: Dlsplay the products. Dlrect students atten-
tion to ~ach-Refer to each product in turn and explain
that one has a one year guarantee and the other has a one
year warranty

Ask: Which would you purchase? Why?

Record students’ responses. \

If responses indicate a lack of understanding of the two
terms, explore ways in which students can determine the
meaning assigned to the terms.

Guide students in the examination of produet warranties
and guaranties. Have students identify the responsibilities
the manufacturer will accept.

‘Students may report findings to class.

Have students rewrite ‘'warranty or guarantee statements
making explicit what the manufacturer will not do for

the consumer. 2 8 o

15.9
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~ CONCEPTUAL CONTENT

. goods, or if the mer-
chandise has already
been delivered, return it

~ totheselleranddemand
" -+ the return of the pur-
chase price

keep the merchandise and
sue the seller for da-
mages.

claim a deduction from
the original purchase
price "

Price is infulenced by the fol-
lowing:
raw materials
labor
machines and buildings
transportation
advertising and promotion
consumer expectations
and services
profits
losses -

" The chief pricing goal is to ob-
tain maximum profit. The size
of a company’s profit depends
on: ‘
the number of units sold
the price at which they
-, are sold
the cost of producing and
" selling this number of
units

Manufacturers commonly price
their products to- meet compe-
tition when:
product differences are
minor.
buyers are aware of mar-
ket price
the seller cannot control
the price

A company may lower its
price for a particular product
to:
. gain new customers
' obtain a larger share of the
market
. reduce its inventory
obtain greater dealer co-
operation

- “Pricelining”, setting different
prices for different lines or ca-

tegories of merchandise, makes
. -

;they believe as they do. Show students samples of the
~'same product at different prices.

"~ Ask: Why are the prices for the same basic prodyct dif-
_ ferent?

- bought a year ago. Compare current prjges. Has the

SUPPORT

MATERIAI‘

PUPIL-TEACHER INTERACTION o .

Pre- Teachmg/ Assemble samples of a product sold at dif-_
ferent per unit costs. Determine the per unit and/or per

_serving costs of the 1tems

Order Consumer Spending Power.

Order Our Incredible Shrinking Food Dollar. ' '
Write the following statement on the chalkboard: “THE »
HIGHER THE PRICE THE BETTER THE QUALITY OF

AN ITEM’ (GOOD OR SERVICE)”

Ask students whether they agree or disagree and why

-

Record responses. : . ' v

Recall cola or juice tasting experience. | B v
Ask: Why weré the prices of thos;e products different?
What contributes to the price charged? ‘

Display poster What'’s in a Price? and describe the costs
identified in eacly of the major categories.

Under what set of circumstances might a firm elect to:
- charge the same as ‘the competition
charge less than the competition
charge more than the competition

Direct students in identifying the various factors which
contribute to the cost of the good or service they are
studying.'

View filmstrip Our Incredible Shrinking Food Dollar. S.M.15
OR i .
Check prices for several products students may have .

quality of product improved? -

29
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it possible for a company to
appeal to a wide range of in-
comes.

_ Private consumer protection
and concern agencies provide
unbiased information regarding
a variety of products and ser-

vices.

The Consumers UUnion tests and

rates thousands of products and
publishes its findings in a
monthly magazine called Con-
sumers Report.

Other similar magazines in-
ide: Consumers Bulletin pub-
ed by Consumeérs Research

Inc. and Changing Times pub-

lished by Kiplinger Washing-

ton Editors, Inc. .

Many governmental agencies are
responsible for providing con-
sumer information and protec-
tion (local,.state and federal).

Comparative shopping is the ga-
thering of information about
a specific product or service
through a shopping experience. .

This information usually in-
" cludes:
specxflcanons of product
(size, color, quality of
construction, special
features, etc.) .

‘ .cost
- guarantee

-PUP!L-TEACHER INTERACTION-

Pre-Teaching: Secure and display copies of :Consumer
Reports and simildr magazines which test and report
information relative to products.

Order and preview slides Testing at Consumer Union..

Transition: To aid consumers in making informed choices,

several companies have been formed to test and rate
products. The income for these companies in derived
entirely from the sale of their publications. No adver-
tising is permitted.

View slides!” Show slides Testing at Consumers Union.’
Highlight basic features of independent testing.
' 4

Have students examine copies of Consumer Reports,
Consumers Bulletm and Changing Times.

Students may read an article of interest in one of the

~ magazines and answer the statement “I learned...

Ideas may be shared with the entire class.

- Pre-Teaching: Review lists of government ager)cieﬂon-

cerned with consumer protection.
Transition: How does the goﬁlemment help consumers?

Identify federal agencies that function in the interest .
of consumers.

Have students write letters to various consumer agencies
to inquire about the function of the agency, how it
operates and what-it has to offer a student in a consumer
education class.

Identify recent state legislation related to consumer
concerns and discuss. ¥

Identify local information and protection agencies.

Pre-Teaching: Make arrangements for a comparative
shopping study trip. Assemble 3 items of the same type
with information about the item which would be avail-
able in the store.

Transition: What is comparative shopping? What kinds
of things do you generally look for 1mnakmg com-
parisons? ‘

Record responses.

Refer'tg'o items. Ask: If a consumer wanted to purchase
a product of this type, what are some points of com-
parison?

15-11
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L WA
Some dales people have factual Have ustudents outline mformatlon that would be relevant
information about product for companson . «
‘strengths and wg;iknesses based,
.., on personb.l expériences and/or What sources of information mlght be avallable to the
mformatl?ﬁn provxded by the cdnsumeq’* . , .
CompaDY’. ' v ' v
Blan to take a field study to a shopping center for stu-
- Gonsumers can evaluate the val- dents to gather comparative information on their study
u;dlty of the information pro- projects. Students may develop a consumer comparison
3 “vided by sales people e form appropriate to the item which they are studymg
.which can be used on the study tnp to collect informa-
" Other consum,‘y:ﬁ may have Aion. R : .
i factual mformption about a o, / ) '
product or sarVic,e based on per- Encourage studénts to shop in several types of stores.
sonal experience or careful m- S (department sbecialty,.di@unt.eto.)v
vestigation. '
' = Share shopping expenences in_class. Discuss the merit of .
~ Consumers can consider the ' ~ recommendations of friends, family and salespersons.
accuracy and truth of informa- - What are some questions to ask wheén someone recom- -
tion provided. ‘ mends a product? R
1 3 h
Information collected as a re- . 3l : ATy
'sult of comparison shopping is g . o Y
used by consumers to identify . SRR
similarities and. differences : ’ _ RS
among products and/or services L
investigated. *
From this and other sources of . : . . )
information the consumer de- - * ¢
termines which product or ser- E _/
vice best meets her/his needs !
and is consistent with her/his
values. . i . /-
’ Pre-Teaching: Prepare copies of How Do You Choose? S.M.14
Prepare transparency Consider the Consequences. -
- Transition: Prowde students w1th copies of How Do You
Choose?
Share responses to questions and guide students-in iden-,
tifying and clarifying ideas which Were influential in
guiding their choices. :
Refer students to item 7. Ask, what consequences might
X occur because of your choices? Refer to transparency.
?  Identify copsequences related to each choice. Consider .

effects on others, and the environment as well as self.

Have students identify consequences of purchasing the
item they listed first under number 8. Explain why that
item is important. Responses nﬁy be written. *
Pre-Teachmg Secure a copy of The Lorax written by

Dr. Seuss or contact local library to secure the movie
The Lorax, tape record readmg of The Lorax or read -~
1t aloud to theclass. -

sttlon Listen to the story of The Lorax and thmk

15-12
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'
‘ I
3 .

Rights of consumers include:
the right to be informed
. the right to choose
the right to be safe
the right to be heard

[ -

Fear of embarrassment gnd pes-
sism are factors that can pre-
vent consumers of all ages from
taking action.

.Jonsumer complaints when
properly r.;oinmunicated:
may result in money saved
for the one who com-
plains - ?
provide information with
which business and in-
dustry can imporve its
' porducts, service, adver-
tising or packaging
provide government agen-
cies with information
needed to carry-out
their responsibilities’
may restlt in new legis-
lation to protect con-
7 sumers

s

Individuals who steal are sub-
ject to punishment under ‘the

law.

Individuals who steal establish a
record as offenders.

Qtealing lowers the profit of
thestore owner.Pricesareraised

PUPIL-TEACHER INTERACTION-——- = --%-

about this statement “How are consumers like the
Lorax?” -

Following the reading, guide students in identifying sim-
ilarities and differences between the Lorax and human

consumers. , ¢

7

Pre-Teachmg List the rights of the consumer on the
chalkboard in 4 columns. , ,

Transition: Ask:

What would a consumer do if he or she were exercmng

this nght" (refer to a particular right)

List student responses under appropriate headings.

Encgurage students to identify the relationship of se-
lected class activities to the several consumer rights.

Explore the-ri t to be heard through the following
questions ! .

Ifa product made you sick or didn’t work as directed,

what problem faces you?

What courses of action are open to you?

' List on the chalkboard.

Perhaps all of us have brought items:that we have been_
dissatisfied with, but what have we done about it?

Describe a personal experience, then ask students to
share ex.periences they have had or know of.

Discuss reasons for reporting or failing to report goods
or services which were unsatisfactory.

Identlfy consequences of various actlons whlch may be -
taken.

Identify procedures for expressing sat }ﬁaction and dis-
satisfaction.

Invite a manager of a store to discuss examples of return-
ed-merchandisé and other consumer problems. Ask stu-
dents to write out questions they would like to have an-
swered, i.e., who absorbs réfund costs, etc.

Pre-Teaching: Order and preview Shoplifting, It’'s A

~ Steal.

Transition: Unfair practices are not limited to business
people What are some examples of unfair practices per-
formed by consumers?

- taking a garment home on approval and wearing it

damaging a garment while trying it on

switching price tags

- SUPPORT-

MATERIAL
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/o maintain the profit level. //‘ shopllftmg, etc z =®
; . / : .
LAl consumers pay t’or the cost , ,’{ Vxew fllmstrlp -/ '
,/ , of stealing, , i/ ’
/ o /+1  Discuss. : ‘ ’ "
/ Stealing’is harmful to all per- /8 *
sons involved m the situation. ,/ / o ’
/ / -y
. : //, * " ‘// / /’,"" ’,-’/. | .
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® S. M. 1 CONSUMERS ALL , ‘ | o
Directions: In the column on the 1ei‘t wmte the names of the goods or, services
- which you purchased. 'In the middle column explain why you ose the
item. Column III will be completed dur:mg the class acti. ty.
! i
I I . o M
/

PRI N —
T *
. :",m L
’ ..* A
] *

we

/ B s

/ TN

.4

¢ o 31
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S. M. 2 101 FLAVORS TOO MANY

/

i

. - / : ‘ )
"Read to the class the story, 101 Flavors Too Many (adapted from a story by Jane

Goodsell, Curriculum Materials for Integrating Consumer Education in Various
Areas of Home Economics: Grand Rapids WorkshOp, Vocational Education, Michigan .

Department of Education, 1970)

-

i
/

Y

Life had to'be simpler in the "Good 0ld Days.?' There didn't seem to be so
many things to think about. When I got up on & cold winter morning, I didn't “have
to think of what to fik my family. I'd just. stumble into the icy kitchen ard put

101 Flavors Too Many

“on the oatmeal. Today when I serve breakfast to my grandchildren, I must decide

whether to serve cereal, hot or cold, eggs in ten different ways, pancakes,
waffles or one of a Hundred other choices. / If I choose waffleg, should I make
them from scratch or use frozen? If frogzen, do the kids like the round or square
shape; do they like; plain buttermilk or blueberry° .

Even toast can be a problem! To buy the br‘ead for toast I must face a frighten-
ing list of choices. I used to just bakeé up several loaves of bread with what-
- ever type of flour I could get. Now I find myself peering over the bakery

counter staring at all those loaves. Dp I want enriched white; whole, sesame seeds;
potato bread; buttercrust; sourdough; pumpernickel; RuSsian Jewish or Bohemian
rye, and Wlll I want it in a small or large loaf, unsliced, thin—sliced, or -

__regular° / ‘

Yes, I thlnk life was simpler. Today everything comes in decorator colors. The

‘0ld days of limited choices had drawbacks too, for I used to wish I Could buy a s>

refrigerator that wasn't white or take a bath in a blue tub. So now that my
black phone comes in six beautifhl ; ;colors, I find that this color-coordinated,
proportioned, finger-tip controlled, and multiple choice world is Just-too
dazzling for me.

’ I -+ *
Oh, I know, everyone isn't as confused as I am by all these choices. There are
those rare people who walk right up to the counter and order a sugar cone with one
scoop of Double-Dutch Chocolate Ripple and one scoop of Marshmallow Coconut
Pecan Toffee to go! Well, I ought to be like this child of the century, brisk,
decisive, and firp, but it Just doesn't work for me. When I was young, I used
to struggle every time I had to decide between vanilla, chocolate, and strawberry.

"Today I'm faced with 101 flavors too many! The last time I went to the ice cream

shop, I promised myself I would not panic. I would stay calm and cool; so I

" entered the shop with determination, the flavors memorized from my previous visit.

I repeated over and over in my mind -~ one half gallon of blueberry, please. That
seemed to be easy enough. With an assured smile, I ordered. ’

The girl behind the counter flashed back, “Blueberry Moon, Blueberry Ripple, or
Blueberry Cheese Cake°"
»
"Uh, - Blueberry Ripple."
"Ice cream or ice milk?"

) AI;A.'tted‘my teeth. "Ice cream."

35
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. S« M. 2 (cont.)

%ith that last- question, the fun of buying the ice cream was lost. My confidence '
faded, and I nervously walked over to the self-serve freezer, reached in and
grabbed the first carton my trembling hands could find. "I'll take this ‘one,"
I whispered. And that's how I ended up with-dill pickle ice.

15-17
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G) "Gosh, I wonder if I really AR€déd a new hat." -

i

S. M. 3 DECISION MAKING TRANSPARENCIES

The transparencies illustrate two types of decision making

4

Impulsive decision making - as shown by Goody's on-the—spot decision to buy
a hat. :

And buying by habit - 1llustrated by the fact that he purchased a new hat just
like his old one.

A) "Wow! The Crazy Daze Sale. I think 1'i1 go and‘just 1ook around." . ¥
B) "Guess I'1l stopbin here and look around."
C) "Hey, maybe I should buy a hat." ’

D) "I think this one looks a little small."
E) "Yikes! This one's a little too big." - .

F) 1I'1l take this one."

LY

The transparencies shown illustrate what can happen when someone assigns decision
making tasks to another person. , However, if the person with the responsibillty of
decision making has adequate knowledge, a satisfactory decision may result.» '
Adequate knowledge .consists of awareness of: =-needs
: ' . ' —~resources
d S . —product/service information
’ —cdnsequences of choice

View transparencies of ‘another method of dec¢ision making.

“1) "Should we take ski léssons, Maymerd?

"Naw, this is a snap Goody!"

2) “Yikes, H-E-L-P!1" | : '
3) "I think I should have taken ski lessons." .

15-19
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@ / S. M. 4 DECISION MAKING - HABIT OR NOT

. Aides counter. She remembered that she was out of toothpaste, so she
/ picked up a tube of Gleem, because‘fhat's the brand she always used.
/ ) @
/ ' ‘ ' ; s ‘
/ A Julie anﬁ Lisa were shopping and passed the Health and Beauty Aides g
[ counter; Mary picked up a can of Right Guard deodorant. '

. / A While Mary and Judy were shopping, Mary passed the Health and Beauty

- / Lisa said. "That's the kind I always use."

. '/ - Julie asked, "How does it work?"

1 , Iisa replled "0.K. I guess, I never tried another brand, guess I'11
) / Just stick with this one."™

/

i / Al

g / . B Janet was shopping for a belt to wear with several outfits. She tried

v/ ' on 6 or 7 which the clerk had indicated were the:correct size. Three
CY seemed to fit comfortably. They were natural colors and would look &
-/ 0.K. withifthe clothing she wanted to wear with them. One was leather
/ and the others were vinyl. Janet decided the leather belt which cost
/ ' $3.50 would best meet her needs..

B Pat was had noticed that after he shampooed his hair it seemed to éet

' . oily after only a day. The shampoo which he used was a popular brand.
Pat had seen advertisements for other brands of shampoo, one had said -
he could get his money back if not satisfied. He considered the idea of
changing but decided to continue to use the usual brand.

>

B’ Terry needed KLW Jeans. His friends all wore "Levis"™, so he also bought
Levis. L

A Mrs. Clark was grocery shopping after work before g01ng home. She
quickly picked up a half gallon of 2% milk, ‘a loaf of bread, a dozen
eggs and a box of laundry soap. She was checked out and on her way
home in 10 minutes. Jim Clark unpacked and put the groceries away while
his mother returned a phone call. Jim-thought as he unpacked the items,
Mom always buys the same brands of food.

Q . ‘ 15-30




8. M. 5 oousums:a’ STUDY PROJECT : ,_ .

S

The consumer study project, may be used as a vehicle -to which the other learnlngs
1n the unit can be related. e -

The activities listed below would be completed by the students folibwiﬁg the
completion of complementary in class instruction under the direction of the
teacher. . ,

1.

A student. would select an item which he/she, a member of their family or
consumer client is interestéd in purchasing. A consumer client might be
y individual-in the school or community who is interested in purchasing

; The item will be studied by the student and information about it
prepared for the client. ~ -

[ 3

The student would complete a series of consumer inquiry activities which will
prepare them or their client for making a dec1sion regarding the purchase
of the item.

Major activities to be included in the study are:
- Identification of something which is wanted (S.:M. 6)
— Identification of general characteristics and quali%xes d851red

= Collecting information to use in decision making (S,M 8)

— Complete comparison shopping act1V1ty

. — Identification of consequences of various alternatlve solutlons (S.M. 15)

The student would submit all information collectéd to the person for whom

" they were doing the study. -

e
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t

- Specifically what -
qualities do I .want -

from this item or
service to provide

)

If-I don't purchase this

what will happen?.

’.
[

. S. M. 6 SOMETHING I THINK I WANT TO BUY .

* Something I
think I want

to buy

Why do I want this?

-
What do I expéciruaiiss. to do for
me? - A )
. 2 -
LN
il

What could I use in &
place of this if I can
not obtain this?

15-32
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;?/—"r" , ﬂS: M. 7 WHERE DO YOU GET INFORMATION?

Thlnk about the last three items you purchased. For,example';,record, grooming
',ald,.gasollne, clothing, etc. . '

ES

.~ Sources of informatlon that | TItem Item : Item
‘o . influenced your decision ' ' \ ,

Newspaper’

Magazine

Label

Store ‘display

Hang tag

Price tag

Billboard

Radio broadcast _ - | 1.

| ' T.V. ' .

Free sample or trial offer

Past experience.

Close friend ’ >

Parent,

Someone's advice

Salesperson

Teacher or educator

) Government publication

Consumer publication ‘;“T

' Which source of information did you use most often?
Which people did you use as a source of information?

What source don't you use for information?

I
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S. M. 8 ‘GETTING INFORMATION FOR DECISTON MAKING
1. List the information you )héve about the item to je purchased. _/

4

2. What ‘furt,he’r :'in'formation' do you need to make a ‘decisibn?
: . : h ' ‘ Ve

¢

3. Examine the various types of information-which you have collected.
- list statements you would consider descriptive. Circle statements which
you believe are persuasive.

L

S. M. 9 GETTING INFORMATION FOR DECISION MAKING: RATING OF GOVERNMENTAL OR
PRIVATE CONSUMER AGENCY L

Sources Ebcémine_d: List giving name and date of publiéation.

Examine the consumer publlcatlons for artlcles o(r ratings on the items ’you' have
chosen for the consumer project,. L ' : '

Read carefully -the' information ‘you find about the product. Summarize the new
ideas in writing.

&

03

< 15-34



o 'S. M.10 BRAND NAMES AND IMACES® .

. o

3

2. Ohly your'&entist can give you a better fluoride treatmen® (than) .

. "% ‘the finest in eye make-up, yet sensibly priced.

3. . ' are Mmm Mnm good! #

L. Get the ' look. . . virtually spotless.

5. Hi there. I'mithe beautaful girl.

6. You get a lot to like in. g . - R
7. + . Tt's the real thing. B

8. You've come a long way baby - o
) . ' !

9. . is the next best thing to-being there.

10; The Un-cola .
11.>
‘l’.' 12.

. 13.

15. | |

16. - v . - .

17, |

18.

19, o o ) ‘ S > : | N ;
20. | -

Key‘ ; : l ; ' -

1. 'ﬂayﬁélline 2. Colgate 3. Campbells soups  Le Cascéde . 5. Breck

6. Marlboro 7. Coca Cola 8. Virginia Slims 9. Long distance 10. 7 Up

[

'
—
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) . " - 8. M. 10 NOTES TO THE TEACHER — COLA SAMPLING

Objective:s The activity is to alert students to the fUnctlon of brand names and
‘brand images as a form of persuasive informatlon.

Before Class: If class is large it is suggested that a testing panel be
selected for this experience. The panel might consist of 4-6 students.
Assemble three different brands of cola beverage. (R.€., Coca Cola and Pepsi

- Cola.) Each student will need approximately 3/4 ounce for each sampllng. s
Record cost for use later in the unit. oo

Assemble 7 small paper cups for'each member of the testing panel.
;'Assemble slips of paper on whlch the testers may record the1r declslon after
each sampllng of the beverage. :

i

Label the paper cups A, B,C, D E, F. ‘ 2

‘Fill all A cups uith the same beverage out of sight of students. For your in-
- formation and later use, record which beverage is being sampled in A, B, etc.

Give-sample A to each student, ask them to taste it and record the brand name.
This should be a ‘secret ballot and no talking should occur. '

Direet students to take a small dr1nk of water and sample B and ‘record the

7 ‘I’f: brand name. . Tl

.. Repeat procedure until all 6 samples have been completed. (This will mean that
each beverage will have been tasted twice. ) :

Summarize students' test results on chalkboard and dascuss flndlngs with students.
Retain a copy of information for reference later in the unit when cost is discussed.

Form for Summary Chart : Sample Tested
Student 1 A B " ¢ D E F
Student 2 b
o
’ 55 | |
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" ful preservatives.

S. M. 11 HOW DOES THE GOVERNMENT HELP CONSUMERS?

Federal Agencies that Function in the Interest of Consumers
1. The Food and Drug Adminijstration
, The Food and Drug Admin stration 188 ‘an agency that is part of. the Department
of Health, Education and Wdlfare. It was espabllshed as described above, in
1906 ‘when the Pure Food angy Drug Act was passed. Its scope hag been expanded
in subsequent years to include cosmetics, household products and all poisons.
It is a scientific regulatory agency charged with enfo ent of the Federal Food,
Drug, and Cosmetic Act (1938) and five complementary laws passed by Congress for
the protection of consumers. This agency operates in cooperation with other
federal agencies such as the Public Health Service, The Bureau of Narcotlcs, the .
Post Office Department and the Federal Trade Commission.
N A

2. The Federal Trade Commission

The Federal Trade Commission was established in 1914 in order to eliminate
"infair or deceptive ac®® or practices in commerce" which curtailed competition.
In 1938, the Wheeler Lea Act extended the Commission's jurisdiction to all unfair
or deceptive practices whether they curtailed competition or not. - This, in.effect,
gave the Federal Trade Commission the responsibility for protecting consumers ¢
against false advertising. This agency has enforcement powers whicl enabde it to
be effective. These days many manufacturers are anxious to check with this agency

"~ 4in order to find out whether they are in danger of breaking the law. Such adv1ce

often results in great savings to both business firms and the Government. ._.

3. The Deparfment of Commerce.
This department has given valﬁéble assistance to both bu51ness and consumers

sirce-1903. The major aggncies of the department are:

The Census Bureau : v The Weather Bureau

The Natléhal Bureau of Standards The Coast and Geodetic Survey -

The Patent Office The Federal Maritime Board
Bureau 3{ Int ernational BUSlness Operatlons The Maritime Administration

L The Department of Labor '

The Department of Labor was first established in 1903 as part of the Commerce
Department. Ten years later it became a separate department. Its jurisdiction
covers wages and hours, labor st‘hdards, labor management relations and labor
statistics. The Bureau of Labor Statistics is one of the best known divisions of
the Department of Labor because of its famous Consumer Price,K Index, the yardsti
of changes in the dollar's purchasing power. This Bureau also ‘does important
work in the area of surveys of employmEpt trends and studies of commodity prices.

5« The Ibpartment of Agriculture

First established in 1862, the Department of Agrlculture became a Cabinet _
department in 1889. 1Its prime functions relate to. agriculture, but all consumers’
are served in a number of ways. First. in importance is the service rendered by
the Meat Inspection Division of the Agricultural Research Service.> Food animals
are examined prior to slaughter to prevent diseased meats from reaching the market.
After slaughtering, each carcass is again examined. Any unsound, diseased or
otherwise unwholesome meat and meat. food products are destroyed at once.
Along with the above, this division supervises the preparation of meat and meat
food products to make sure that products are clean and wholesome and free of harm-—
Approved ‘products are marked "U. S. Inspected and Passed."

Meat products offered for importation are &lso subject to inspection.

15237 56. L
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S. M. 11 (cont.)

11. The Department of the Interiocr

The Department of the Interigr is the custodian of the natlon s vast
matural wealth. Tts Jurisdiction-extends to 750 million acres within the States
and to islands which are possessions of the United States. Since this Department
manages public lands and hydroelectric power systems, strives to increase and
maintain mine safety, protects fish and wildlife and maintains national:parks
for use by the publie, it is evident: thit the work of the Department directly or
indirectly affects all citizens. One service of paramount importance to all
consumérs is the inspection and grading of fish. This service makes certain that
fish offered for sale™o the public is wholesome, clean and fit for eating. Always
be on the alert for Department of the Interior's grading and inspection stamp. '

12., The Interstate Commerce Comm1551on ,

The Interstate Commerce Commission regulates all forms of tranSportatlon
except air. It sets rates that are considered to be fair to both the users of
transportation serv1ces ‘and the transportation companies and enforces the
ma1ntenance of 'all safety systems.

I4

13. . The-Federal Communications Commission .
This agency oversees all telephone, telegraph and cable services to make
sure that service is adequate and that rates are fair. Radio and television

~'transm1551on systems also fall within the Commission's jurlsdlction. Licenses

are-issued, and wave lengths and operating schedules_ are assign 0 assure
equitable “distribution of programs in the various areas of the try.

14. The Federal Power Comm1551on

This Commission has the important task of carrying out federal regulatlons
relating to hydroelectric power and natural gas. It‘regulates wholesale rates
for power and fuel and authorized requlred construction of hydroelectric power

~ facilities.

15. The National Labor Relations Board

The National Relations Board has a twofold purpose — it conducts elections
among industry employees to determine which union will represent the workers as
their collective bargaining agent, and it protects‘hoth employees and employers
against each other's unfair labor practices. ,

Local Protection for the Consumer :
- Local governments like those on the state 1evel are constantly on the alert

to make sure that foods processed and sold within the community are safe for

‘the public. In addition, they inspect weighing devices, commercial food establish-

ments, multiple apartment dwellings, and render many services that in some way

,or other benefit every citizen in the community. BEvery locality whether it is
a large city or a small -town has a police and a fire department. Moreover,

every local government is responsible for maintenance of streets, sidewalks,

" and highways as well as collection of garbage and sewage disposal. Thus all bhe

citizens become the recipients of benefits from such serv1ces.

57
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S. M. 11 (cont.)

6. The Post Office Department

The Pbstal Fraud Statutes, require the Postmaster General to prevent the
Postal Establishment from being used in furtherance of schemes to defraud the
public. The passage in 1872 of the (riminal Statute marked the first official
recognition by Congress of the need for consumer protection. Prior to this, the
victim who was robbed by mail had little recourse. State prosecutofs were out
Jurisdiction over swindlers, from outside their state borders, and extyadition pro-
cedures were costly and time consuming. The American public is bilked of over
$100 million dollars a year through mail fraud. The scope and variety of g ,
fraudulent schemes have progressed from obvious quick profit gimmicks to co‘.[ex
multi-million dollar promotions not easily recognized by the average citizen.

7. The Social Security Adminlstratlon ‘

The Social Security Administration was created in 1945 and is one of the
principal agencies within the Department of Health, Education and Welfare. ‘ ‘
This agency administers the Old Age, Survivors, Disability and Health Insurance
Pian, designed to provide a minimum income for all citizens covered by the

‘program upon retirement or permanent disablement. The plan was never intended

to be a pension, contrary to popular belief. The purpose of th#é, plan was, on the
other hand, to eliminate hardship to the aged, survivors and dependents. It
sought to provide a long range solution for those problems which, during the
depression period of 1929-1940, requlred_governmental expenditures of billions

of dollars for temporary relief. The program is financed by taxes levied against
employers and employees. In July of 1966, this agency began administering the
Medicare program, which is discussed in detail in section 11.

8. The Publlc Health Service
This agency was created in 1798 and is not part of the Department of Health,

Education and Welfare. All health activities of the government are centered
in this agency. It operates hospltals and also conducts research under the

National Institutes of Health - Cancer, Heart, Dental Research, Mental Health, .

Neurological Diseases and Blindness, Arthritis and Metabolic Diseases and
Allergy and Infectious Diseases. .

9. The Securltles and EXChange Commissidon

Following the stock market collapse of 1929 much attention was drawn to the
billions of dollars lost by investors who unsuspectingly had purchased fraudalent
stockss The SEC gathers comprehensive information about all listed securities so

‘that the investor can make an accurate judgement before he buys a stock. Instead

of the buyer assuming all risk, the work of the SEC has gone far toward making
the security dealers and companies issuing new stock aware of their responsibilities
to the investing public. The law makes it a criminal act to sell or offer to sell

- to the public any security that has not been registered with the SEC.

10. The Department of Justice
The ‘Department of Justice is headed by the Attorney General and gives legal

" advice to the President. It also represents the United States Government in the

courts. The Antltrust Division is responsible for prosecutlng violations whichy
endanger fair and complete competition.
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. 6. When buying a -magazine your first choice would be a:

S. M. 12 HOW DO YOU CHOOSE?

~

Read each question and circle your answer. There are no right or wrong answers.

1. When you buy a new article of clothing, you worry that:

a. It may soon go out of fashion. f
b. Friends will dislike it.
c. Friends will buy identical items. S

d. It will need frequent laundering or cleaning.

2. When choosing breakfast cereal, you care most about its£
a. taste :
b. nutritional value

- c. price ,

d. brand name
e. convenience of preparatlon

3. When shopping for ice cream, the most important thlng to look for is itss
a. taste *3\ -
b. lack of artificial: 1ngred1ents
c. brand name
d. price

L. When shopping for toothpaste, you look fors
a. a brand advertised as a whitener. .
b. a brand advertised as a cavity-fighter. -
c. an inexpensive store brand.
‘'d. a brand advertised as nonabrasive. . R
e. a brandﬁghgse taste you prefer. ' L. -

5.: When shopplng for a pair of skis you would care;m about:
.a. safety features
b. color of the skis : .f ] o

c. buying a well-known brand e T
d. buying a pair like your friends _k”‘“ : v o

a. hobby magaz1ne : § ;o  :;- ; 

b. sports magazine _ y
c. fashion magazine » i LI .
d. nature magazine _ . ' o
e. news magazine . . _ Eﬁ >
) . .'.'f ;
7. When you buy a carbonated beverége, you usually choose S W x*‘.
a. a canned beverage ' Co e e
b. a no return bottle . e
c. a deposit and return bottle ‘ ' A
. ' ., . ):. ‘l" g ™
8. If you had $5.00 you would spend it ons List in order of preference... ¥ |
2. . ; ) LAY
bu ) . - . ) . ot o
C. : _ A
.du' ‘~".’" N . .~ - ‘l“
(=% . 59 ’ . . . L
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S. M. 13 SELECTED LIST OF CONSUMER EDUCATION - RESOURCES

B . . Y

Prepared by Mamie Hardy, Curriculum Consultant Changlng Times Educatlon

Service, 1729 H St., N.W., Washlngton, D. C..

American Council on Consumer 'Interests
238 Stanley Hall

University of Missouri

Columbia, MO 65201

¢

Consumer Product Safety Comm1551on
Office of Information ‘./ =‘;,‘,> .

5401 Westbard Avenue , "7 "% [ Eny . o

 Bethesda, 'Maryland 20016 - . LT

L S

Counc1l of Better BuslneSS ,Bur‘eau"s .7

ne Q .Gohsumer Education Division e _
;T' «51.;5‘ Third Averiue ¢ Lo o
"New- York, New York 10022 i LI
4’ PR, Y ;o
i Départment of* Healxh,rducatlog and
‘j "réi,._f.z.‘ Welfare ' : e
o, Office of Cons ‘r Affairs sy
e Washingten, D.-C. 20506, ol
el A" A
4 .(.;., -’

Federal 'J;‘réde Comm1s,10n R
Gonsdmer -Protection T

e

Bur u of

< ington, I C.. 2,0580 S e,
.ro e . P
;‘._’ _ Fodd and Drug’ Admn\lstgat‘mn g -
, 5o sumér Sexvices *t ¢ g
e . - 56, Fishers Léne A ‘ o
o Fo v1lle, Maryland 5.0852 ,f:' GV
AT P N A,
"o e 5 e R wm
. ;I', 5 Lot . " . P ¥ . —u‘&‘ -
¥ 7\ NatlonalyAsan. of ! Sev\onda'ry Schoola A
5! ' Prlta,elpals PR ] , .
(\ : m%g,gp’ ternatlonal AlrpOH;{ oL AT
TN ‘y P 174,30 o ER
) «D. C. . *200%1 ’ ‘f‘}“

: ’? Cu dehlngton,’

; . ' : .
ANEE S

U.»S. Department of Agrlculture
T Office of Communications . ‘
Washington, D. C. 20250

o i o
L R
. ? . .
K .. ) N 6 -
: o - : N
. ~ S

‘newsfetter.

20006 Spring 1973.

Non-profit, tax-exempt organization
serving the professional.consumer

" educator .through ACCI NEWSLETTER,

CONSUMER EDUCATION FORUM, JOURNAL
-OF CONSUMER AFFAIRS and annual
conference. Dues $10 annually.

Provides list of publications
relating to consumer product safety.

‘Prqudes list of films and other

‘-educatlonal materials, 1nclud1ng
pnce Tiste

Pravidas *publications published
by ‘that office, including consumer

. education curriculum guides.,

ishe’s monthly CONSUMER NEWS+
(See Superlntendent
of Documents )

Pub

‘Publishes- mon’chly CONSUMER ALERT
. .neWSlgtte\{'. .

°

» @

8 'Prov1de 1ists qi‘ regional offlces,
. llst of consumer specialists, fact

heets ahd other®information
elating to. food, drugs and cos-
‘metics. + Pyblishes monthly

. ‘FD)\ CONSUMER (see Superlnten—

dent of Docdments)

Publishesﬂ THE CONSUMER “EDUCATOR
newsletter, monthly September-
June., .$2.00 annually. School

- pr1nc1pals receive the news-

_letter if members of NASSP

ert,e .for HOW TO BUY FOOD -
LESSON AIDS FOR TEACHERS, AH # 443
(:mc-ludes listing of all How to

. P ,‘x o . 'B.lyv pubmcatlons.) ' -
St I T L S D
o B . . . ,
/ : ; . L 15_41 g :f ; R
’ U N . ,'\ . .
! : ' i K ¢ . s Ve
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#. M. 13 (cont.)

/

/ U. S. Postal Service -

! Consumer Affairs

1200 Pennsylvania ‘Ave., N. W.
Washington, D. C. 20260

Consumer Product Information Coordinating

Center

GSA Building, 18th and F Sts., N. W.

Washington, D. C. 20407

Chamber of Commerce of the U. S.
Consumer Affairs Committee
1615 H St., N. W.

Washington, D. C. 20006

61

15-42

Provides leaflets on mail fraud
and Consumer Guide to the Postal
Service. Also available at local
Post Offices.

Provides periodic listing of
consumer government publications.
List is. also available at federal
government regional offices.

Provides ﬁst of publications
relating to business—consumer
relations.

L4
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‘ . S. M. 1/ ACTIONS AND CONSEQUENCES

Taken from Consumer Education Curriculum Modules A Sprial-Process Approach:
IV Action Process. Patricia D. Murphy. Superintendent of Documents. “Us Se

Government Printing Office. 1974.

FUTURE ~ CONSEQUENCES

B

62

Yo C A 15-43
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Ready, Set, Decide. (Slide tape set) J. C. Penny's Bducational Relations,
1301 Avenue of the Americas, New York, NY, 10019.
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r

Our Incredlble Shrinking Food Dollar.
Shopdifting — It's A Steal. General Mills, Dept. 360, 40O Second “Avenue

South, Mlnneapolls, MN 55440. _ -
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UNIT TITLE: DEALING WITH DOLLARS

NIT FOCUS: The unit introduces students to the functions of méley in meeting needs and wants of individuals.
Experiences in the unit provide opportunities to develop udderstanding of such concepts as goals, values
and resources as they relate to money management behavior. Sources of money income and practices
which increase purchasing power or extend money income are among the concepts presented which en-
able the student to examine her/his own money management practices.

RATIONALE: Teenagers earning power probably begins at about age thlrteen or fourteen. Young people are
beginning to develop beliefs about the role of money in their lives as well as practices egardmg the use
of money. An understanding of the functions of money in the economic system arid its’ potential as a
resource in satisfying needs of individuals can assist young people as they begin to develop money man-
agement practices. The concepts which are.introduced in the unit have potential usefulness for individuals

throughout their life span.

INSTRUCTIONAL OBJECTIVES:

Knowledge of the roles.of consumers and producers in the economic system
Comprehension of the concepts of limited resources and pnlimited wants _
Comprehension of the interrelationship of values, goals ghd resources in money managément behavior
Knowledge of the sources of money income
Knowledge of factors which influence worker employability and earning power
Comprehension of factors which affect purchasing power .

’ Knowledge of practices which extend money income :
Knowledge of the concept of savings
Awareness of the value of savings /
Willingness to examine values, goals and resources in regard to money management behavior

Knowledge of the characteristics of various methods of payment

Wil]ingness to identify advantages and disadvantages of various methods of payment
.

‘EDUCATIONAL BACKGROUND: None. Level II..
SUGGESTED TIME: 2:3 weeks )

&
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' CONCEPTUAL CONTENT

< People have a variety of needs
and wants which they try to sa-
tisfy or meet through different
activities.

2]

Some of the activities involve.
obtaining goods and services
which will meet needs and
wants through the exchange of
money for the goods or ser-
vices. . .

/

The person who seeks goods
and services is called a consu-
mer.

N
The person or persons who
supplies the goods and services
is a producer. (includes distri-
bution.) .

Consumer gets and services
from producers in exchange for
something which is of value or -
worth to the producer.

Things of value or worth which °
can be used to obtain goods
and services are called resources.

PUPIL-TEACHER INTERACTION
Pre-Teaching: Reproduce Dealing With Dollars Profile.

Overview unit with the students indicating the basic
areas of study and introduce the survey as a means of de-
termining interests and needs of students. )

Present copies of Dealing With Dollars Profile to students
and clarify directions.
\

Groups of students can summarize the information and -
results can be shared with class on chalkboard or over- #
head. A group of students might be assigned to each of
the sections of the survey.

Transition: What is the average amount of money avail-
able to individuals in this class?

What is the range from highest amount to lowest
amount?

What items (goods and services) are purchased by class
members? What items account for the largest expendi-
ture of money?

Could you live without these items2 Why are they pur-
chased?

I

What do you think the term ‘‘dealing with dollars”
means? :

- .
Accept student answers and help them to relate it to the
statements in the conceptual content.

Pre-Teaching: Refer to the summary of the profile to
determine the categories in which individuals spend
money. Select one or more categories and use a specific
item from that category to illustrate the role of pro-
ducer in providing goods and services.

i.e., Category-Sports Specific-Tennis Racket
Food Popcorn

Transition: Let us take a closer look at the people and
activities involved when we attempt to obtain goods
and/or services to meet needs. Use a specific that stu-
dents-frequently purchase.

Let’s assume that you are hungry for some potato chips.
You have 25 cents and so are about to buy some at the
corner store.

What activities probably took place to make it possible
for that bag of potato chips to be available to purchase.

ied he grower bought seeds, planted them, cultivated

.the plants and harvested the potatoes. The potatoes were

sold to the company for processing into chips.

What roles did the various people take in getting the

U4
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- CONCEPTUAL CONTENT

.'he major kind of respurces

which have exchange value are
money, other goods, and other
services.

The kinds and amounts of re-
sources which a family or in-
dividual has is usually limited.

The wants and needs of an in-
dividual or family are usually
unlimited.

When individuals and/or fami-
lies experience the situation of
unlimited wants and limited
sources, choice making or
riority setting among wants
usually occurs.

PUPIL-TEACHER INTERACTION

goods or sérvice to you?

Why is the pofato grower willing to sell the pctatoes?
Are they ever unwilling? Why?

Continue to identify people and activities involved in the
production and exchange of goods and services.

Introduce the terms producer and consumer.

"Ask:

>.
Have you ever.been a producer who exchanged a good
or service that you owned for money?

Have you ever exchanged a service for other things of
value?

i.e., child care services for money, washing the dishes
for repaxr of shoes, mowing the lawn_for a chance to go

camping. e

As students respond, the teacher may need to help clarify
statements regarding meaning of consumers, producers,
resources and exchange.

Pre-Teaching: Secure a copy of the short story ‘“Mama
and Her Bank Accofiiil. .

/

Divide students int f g Al ups df 4-5 students. Provide
a sheet of paper on which ﬂonses to questions may be
recorded.

Transition: Read the first section of the story which des-
cribes the members of the household and introduces *
Mama’q bank account.

© Ask:

What are the wants of the family?

What are the resources of the family?

As students respond, list the responses on the chalkboard.
Ask: "

What relationship appears to be present between wants
and resources?

Do the wants and resources equal?.

" Continue:

As you listen to the next section of the story, 1dent1fy
the wants and resources.

66
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" CONCEPTUAL CONTENT

Goals apé identified. A goal is

something toward which the in-
dividual or family is willing to
strive and assign resources,

£
When individuals and/or fami-
lies experience the situation of
unlimited wants and limited re-
squrces, the availability of re-
s®urces and alternative use of
resources is examined. K

The consequences or possible '
results for a particular course
of action are examined.

Choice making among alterna-
tive courses of action usually
follows, or the tentative goal
may be re- evaluated and dnf
ferent goal identified.
Values are ideas® about what
i good, worthwhile or desire-
aple.
Values are stable and tend to
Yemain the same for an indi-
avidual over a period of time.

Each imdividual.deyelops her ‘br
his own values (ideas about
what is important) based on the
experiences. ,

Values held by an individual
or family influence the choices
one makes in regard to:
-« goals toward which one
works
use of resources to meet
goals

' PUPIL-TEACHER INTERACTION - ' SUPPORT

"Read the next section of the story which deals with Nels

MATERIAL

and his prohlem.
L]
Do not read the solution to the problem.

Ask: , . o
What relatlonshmq ul)poar to exist between thekunts and - .
resources of the family? '

~ What goal did the family choose? ¢
" With the goal in mind, what courses of action could the
family or Nels take to get resources (money) to meet the P
goal? - ) Cos
Encourage students to list all bossible alternatives and .
the consequences. Record resporises on chalkboard.
1.e.,Ways to Increase Resources (money) Consequences
Nels will work part-time . . some addition-
_ al money

When alternatives and consequences have been listed, ask: o) /’
What would you choose to do in this situation? Why? :
Students may write responses. ‘
Read the remainder of the e){cerpt from the story which

describes alternatives used by the family and conse- A
quences. . ~
Ask:
In your own words can you describe how the family

acted when faced with a situation of limited resources

and unlimited wants?

Transition: If students appear to be unfamiliar with the ,/
story, read it again before discussing the following ques-

tions:

Why did the family choose to deg with their dollars .in

the way they did? .

What seemed to be important to the famxly in this story"
How can-you tell what was important to the family?

What did they say and do?

Would every family make a s'imilar choice?

Why? i
Introduce the term values. "

‘What choice did you make? Why? ' - ‘

16-4 ' ,.
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.CONCEPTUAL CONTENT

“

Goals are ideas which represent
what individuals want or desire
to accomplish. ,

A goal is something toward
which individuals are willing to
work or have been w:lhng to
work. '

Long term geals refer to those
conditions or things which are
ikely to require long term ef-
ort to accomplish.

PUPIL-TEACHER INTERACTION

What was important to you?

»

Pre-Teaching: Prepare tmnspun-n(y and student copies
of the Value Shield.

‘Fransition: Values seem to play a major role in choice
making in terms of goals and use of resources to achieve
goals. The next experience will give you a chance to
think about your values,

. 2] .
Distribute copy of Value Shield to each student. Illus-:
trutv and_explain how the Value Shieldl (ould express
one’s values.
Wherr activity is completed students may share responses.
Kxplore the following questions at the time of sharing:
Do values differ for individuals?
Why might they differ?
Do you share some values with other people?

Can you recall a value that you once thought'was impor-
tant and no ionger believe is so important?

How do the things which are important to you relate to
having or handling m(‘)‘ney?

(Students’ work may be displayed when compléted.)
Pre-Teaching; Secure biographical information about
well-known female and male presonalities to use as illus- .
tration of goals and sub—goals or interview a member
of the commumty regarding her/his goals.

Pre-Teaching: Prepare transparencies. S .
Transition: Each of us has had a chance to think about
ideas that are really important to us. These ideas help us
to choose goals which we want to accomplish

Direct students attention to the transparency. Explain
and illustrate the meaning of the several types of goals

Refer to the story *‘Mama and Her Bank Acgount” for
illustrations of types of goals and consequences. :

Students may identify personal goals which illustrate

each of the types. .-

Cartoons or comic $trips may be viewed and the ,go%ls
of the gharacters identified. ,
Transition: Goals w part of everyone’s life. As part of‘\é‘
our class activity,“complete the following assignment. §

\' 16.568 | ._ -
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SUPPORT
MATERIAL

Becoming A Per-

son, S.M.17

T oam .d‘.'-x:. 3

"(



CONCEPTUAL CONTENT

. Short term goals refer to those
condrtlons or things which are
likely to be accomplished with-
- in a short period of time.

Goals which are related to each
other and contribute to the
achievement of other goals are
Yeferred to as 5ub-goals.

1 4
Money income comes to indivi-
. duals from a variety of sources
which have a common charac-
tenstlc : :
,, parents -
employer
. friends _
relatives S
bank - .
' government '
] : A
All these sources have money
which they are willing to give
to other individuals under cer-
" tain conditions. '

Money is generally received in
exchange.for the individual
meeting 'certain reqmrements

or conditions:

Require- Type of

ment Money Source
Does -

some - :

.work Earnings Employer

C
. Issonor

daughter Allowance Parent
Isa - .
friend or
relative Gift

Friend,
relative

‘ Is an Q}n-
vestor Bond-
in U.S.A. Interest Government

. Lets anr
1nstitution
‘“use” her/ -
his money Interest Bank

"

Asa resource, money is useful

DlVlde students into groups of 3-4 and have each group
- complete one of the follow1ng tasks and share ideas w1th
theclass. .= #

L

UPIL-TEACHER INTERACTION SUPPORT
*MATERIAL
Wnte several paragraphs which describe a goal that is ‘
important to you. . ,
Identify the steps which you will need to take to reach
the goal.
Are there sub-goals? il
How is your value shield related to the goals you have
1dent1fied'7 . <
Students may tum in theu' ys Feedback can be
provided regarding the clanty the goal identification
and relationship to the value shield. i
' ol
_ Pre-Teachmg Prepare copies of Aesop’s Fable, “The
' _Rooster and the Jewel or a Cool Dude » »
A '“_ on: Retum essays related to goals and plans for _
- achlevement
Explain the meaning of the term resource )
Circle the resources you planned to use to ach1eve the
goal you described in the essay. . .
- What resources were you planning to use? -~
Some goals that were identified require the use of money
to achieve or reach the goal. Let’s think about the place
of money in reaching goals.
Listen. to this tdle of A Rooster and a Valuable Jewel.
_ Read the story with the students. Ask: d = "

What was the rooster s goal" What resources did he find?

Money income is the total amount of dollars at an indi- T
vidual’s dlsposal . .

How does an mchvﬂ\!‘xal usually ob_ §

Under what condrtlons is someone willlg 2
person money"

to give an_other
As students respond record ideas in chart form on chalk- -
board or other v1suals e

Was the resource valuable?
Was th'e-resour)ce useful? A

What does ‘this story have to do with money and goal

e _accomphshment"

""6’9
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5. CONCEPTUAL CONTENT ° PUPIL- TEACHER INTERACTION o SUPPORT

i A MATERIAL
. .or of value in reaching some Makeg up a story in whlch relatlvely 1nexpens1ve low
goals but not all goals. - dollar value products (yo-yo’s, safety pins, halrcuts)

have great value. \

_ As a resource, money is useful :
or of value only to the degree’ Make up a story in which expensive items (cars motor-

or extent that it can help boats, TV sets) are worthless. .
" achieve particular goals. ’ - : .-
. . Since money is a chief medium of exchange, write an
If money has no exchange interpretation of the two statements that follow:
value, it is of no worth. If no . money isn’t everything, but it sure helps ' =
one has a use for it or wants money is the root of all evil .

it, money is valueless.
' Share written assignments in class the next day. The

. Will repay i song ““The Best Things in Life Are Free” may be played
., ~ money + following students reports. Discuss studetits opinions re-
b interest . garding the idegs expressed in the songand reasons for
’ foruse Loan Bank opinions. R #
' Demonstrates o Trassition: Writé the phrase “DEALING WITH DOL~—
certain LARS ANS” on the chalkboard and have students
need Welfare Government - complete the statement. ‘
Money income is a limited re- - Return students’ statements of goals and sub-goals.
source. ' Ask: In what ways is money related to your goals?
’ ‘ Share responses and summarize major ideas.
Pre-Teaching: Prepare c@es of Twenty Things I Like v SM4
‘ to Do.
Money income can be increased Direct students in completlng Twenty Things I Like to
" by becoming able to meet re- Do.
quirements which have more
dollar worth; or by being able * Share responses. = -/
to meet a greater number of '
requirements. * -~ Ask: How is money related to the things you like to do?
Increasing money income is one Direct students’ attention to the chart illustrating sources
way to meet more goals or meet of money income. '
goals tq, a greater extent. '
C ' Ask: :
What are some ways in which 1nd1v1duals 1ncrease thelr o
money income? ,
N .
\ Why do individuals often- seek to’ increase thelr money
/ income? . i
, . Contlnue ‘,k\i
~ v o o \As a young person, what sourcesw Jnoneyalncome do , e
. o s , - \you have? " D - . o
H -, ig ‘ . . ‘}Sv ; »{’ R P W
How can young people 1ncrease théﬁ money . 1ncome‘7 SN
List part-time jobs that are availablg to 13- 14 year olds. -
o ' . Select several which many class mémbers have experienc- ."'/,4__‘.:"; o
. ) - ed. Explore the following questxOns with the students Y
l’.‘ | . ‘

What kinds of thlngs- hel%;you become, exployable?

v Y
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CONCEPTUAL CONTENT

Earning power is affected by -

personal traits, education, train-
ing and experience.

Certain types of work require
specialized education or train-
ing. Many people invest in addi-
tional education because it #ay
result in a better paying or
more satisfying type of work..

.~ What other kinds of ‘“‘good” might oceur because of

PUPIL-TEACHER INTERACTION - . SUPPORT
: : MATERIAL
(ambition, opportunity, skills, personal characteris- . ‘ .
tics) . -
What kinds of things mlght make you unemployable?
(home responsibilities, parent objections, lack of
skill, m‘espon51b1hty, lack of opportunity, and am-
bition) . ’

‘What factors do, gou need to consider before takmg a

: part-time job. (time available, transportation, need, - .
“effect of work on the teenager and his family satis-
faction)

What beisdes money might you gain from having a part-
time job at 13-14? (experience, learning to manage,
resources such as time or money, learning to be N .
responsible and to meet other employer require- _ . ie,
ments) ' - Cong

Prg-Teachiné: Review data collection forms and inter-
view form in the mini unit What Do People Do All Day.

Assemble halp wanted sections from local and regional
newspapers. Arrange for one or preferably two field trips
to local establishments to learn about entry level jobs
and other jobs. Ask the manager to explain requirements_
and expectations for various jobs in his business. To be
followed by discussion of various jobs observed thelr
requirements and rewards /

" OR
Arrange for a manager-employer to v151t ‘the class and
diseuss similar questions. Sélected students may 1nter-
view employer and report findings.

.

Transition: Distribute newspapers. As]?students to
study the'Help Wanted ads keepmg the following ques-
tions in mind:
What kinds of jobs are avallable"
Do any of the ads listeexperience or education re-
quirements?
What other benefits besides money do any of the
ads describe?

Discuss:

What kinds of jobs could you get if you leave school at
16?

How _muéh would §bu earn? (If by the hour, help stu-
dents figure an annual wage.)

What séla_ry and position could you work up to?

Can you think of some types of work where the satis-
faction of the work itself might be'mdre important to
the person than the income it produces? (Could be any

job. Particular ones might include being an artist, writer,
clergyman, Peace Corpkworker, waitress, foreman.)

having a particular kind of occupation (good hours, plea-
sant work, doing what you enjoy, fringe benefits, etc.).
- 1 9
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SUPPORT

PUPIL-TEACHER INTEFfAéFUON'
MATERIAL

CONCEPTUAL CONTENT
. . , Catry out study trrp or*ﬁltemew of employer-manager.

One of the sources of money
income for teenage family |,

Refer to previous questlons as a means of encouxagmg
students to summarize ideas.

Suggest that students write a work wanted advertisement
for themselves.

Pre-Teaching: Refer to Dealing With Dollar§ profile to
determine extent to which -allowances are used

members is an allowance. source of income. . ,-,"'::,'- &3
. ) . - :.f‘r‘?:. 5
"An allowance is a fixed and Prepare copies of Dealing With Dollars: The ﬁiﬁvance. S.M.5"

regular amount of money pro-
vided from family income for
an individual.

A person’s share in family
income depends on total in-
come available, the size of the
family, ages of the children,
and the relative importance of
the various needs of indivi-
duals.

The amount of money which is
provided as an allowance may
be cooperatively determined by

-’Jarents and children.

An allowance offers the re-
ceiver an opportunity to prac-
tice money management.

.-
Purchasing power is the ability
to use the money you have to
get the maximum amount of
goods and services for the
dollar spent.
If purchasing power is in- .
creased, we are more likely to

‘each more goals.

Transition: Refer to ;a number bf students who receive
allowances and the range in amount. Explain the meanmg
of the term allowance.

The amount of allowance which individuals in the class '
receive varies.

What factors might influence: whether an md1v1dual had
an allowance of 50 cents or $5.00 per week?

Brainstorm ideas and record on chalkboard.

How might the following factors or conditions affect )

the families decision regarding allowances? ]
brothers & sisters are of preschoo] age
have a brother or sister in college
are an only child ,
one of five children at home Co -
your working parent is on stnke
family car wrecked

’

Divide class into small groups which will represent a
family.

Identify parente or adult; in the family and children.

Provide each family group with a copy of Dealing-With
Dollars: The Allowance.

t

Famlllar‘lze students with dlrectlons for Dealing Wlth
Dollars: The Allowance.

Each family group may report their discussion and re-

sponse to the situation.

Pre-Teaching: Prepare copies of Case Studies: Purchasmg SM.6
Power. *

Transmon Write “PURCHASING POWER" on chalk-
board. ¥

Ask: What do these words mean?

Explore the meaning of the words. &

16-9
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CONCEPTUAL CONTENT

Our purchasing power would be-

affected by whether we plan
our use of money or spend it
impulsively."

Planned use of money involves:

identification of goals
(goods & services which
have potential for satis-
fying wants)

acquiring information
abotit goods & services
{qualities desired)

identifying goods and ser-
vices which possess de-
sired qualities

selecting goods or services
based on qualities de-
sired and money avail-
" able

Impulsive or irrational use of
money involves:
omission of one or more
of the phases in planned
use
inadequate or faulty atten-
tion to one or more of
the phases in planned
use.

o -

(-3
Impulsive use of money often
results in need to spend more
money to obtain the desired
goods or services (satisfy wants)
or the purchase of goods and
services which are less than the
desired quality. :

Planned use of money is more
likely to result in expenditure
of less money to obtain desired
goods & services (satisfy wants),
goods and services which meet
desired quality standard, and
extra money which can be used
by the owner for other purpose.

Other ways of increasing pur-
chasing power include:
using less (turning off
lights, etc.)
not wasting (beginning a
project, becoming dis-
-gusted and throwmg it
away)

taking care of items (cloth-

ing care, appliance care)

PUPIL-TEACHER INTERACTION
Givé students copies of Case Studies: Purchasing Power.

Have them read the 51tuat10ns and answer the followmg
questions:

How is money a part of the situa‘n?

" How do the individuals haﬁdl_e their money?

What effect does their behavior have on accomplishing
goals?

How is purchasing power affected?

What tasks do family members perform which substitute
for expendlture of money?

Record responses. Estimate the dollar vé.lue of work
performed by family members.

73
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CONCEPTUAL CONTENT g ~: WPIL '[EAGHER INTEfR CTION _ " SUPPORT
‘ e, e MATERIAL
"ersonal- skxlls or otber ;e-- e B TS . . :
.- Spurces can helpy; R A ST 1 SR 7N - "‘\\)
%, ‘extension of? kg IR d
) ';:‘ ,'-u. R N . g i .,k o 3
: -{}‘. ‘ If'resourCes ' ) : : . T N
- m@,}gm,be éubstltuted for .. .o T 0L T
i “m eymtt)metefm‘fﬂl aﬁ}i S g LY
- then' money income cal}/%',\_n gy U S B
..freed foF use in attaining:tho . ;,( O R R
- goals where only money can N S ACAE I S
o beused ,'. o NI RS D
» -'. . . " /'.:<“ .t ) ¢
, ‘Each famx ‘member can con- S&J‘cﬂ v..o. : .
' ‘tribute’ individud, skills and . 5
services to help ‘extend avail- .
able income,
When more money is available ) Pre-Teaching: Review Banking Services-Savings.
than is needed to meet expen- o : .
ses, an excess of income results. Draw a line on the chalkboard or overhead, label one end
The excess money can be used spend and the other save.
in several ‘ways:
savings : SPEND L L SAVE
investment . . . X _ '
buy other goods and ser-
vices » Have students form a line behifrd the neutral marked X.
Savings occur when money is As the following statements are rpad; moVve in the direc-
‘kept intact for future use. tion of spend or save depending pn the course of action
. you would take. .
Saving money for future use in o
reaching goals is a method of Your allowance was raised 50cents psr.week. Would you -
satisfying needs and desires. ~ spend or save the 50 cents? )
Saving can be a ,safeguard On the sidewalk in front of your home you found $1. 10
against %nexpected expenses. in change Would you spend.or save it?
Money can be saved through . Your uncle gave you a buffalo nickel. Would you spend
several different arrangements or save it? .
. which differ in regard to the : 097 ’ :
following criteria: + You earned $5.00 raking leaves and washingyw
safety of money Would you spend or save it? -
opportunity to increase ‘
amount through earn- ~ Your grandparents gave you $30.00 for Christmas and a
“ ing interest birthday gift. Would you spend or save it?
. ease with which owner has
access to money You won the $150.00 door prize. Would you spend or
save it?
Continue: As a class we seem to have different ideas
about saving.
When did you decide to save? B
Why do people save money?
‘ e ' &  How can people deal with their dollars to allow for regu-
lar savings? -
, ’ 9.
o . . ' ' 16-11




CONCEPTUAL CONTENT

Several methods of payment are
utilized by consumers.

certain characteristics which
differentiate it from other
methods. These characteristics
may be considered advantages
or disadvantages depending on
the individual values.

Cash:-

can’t overspend

no bills to worry about

no record of expenditures

lack of credit rating

more difficult to make
returns .

easy to lose or have
stolen

Check: ,
safer than cash if handled
carefully
concelled check served as
a receipt
check stub gives you a

recorgd of expenditures
cqgts 1 on y for checking
L #eguntg\or checks
Credit}l}é jadiyiduals to use
4 5 oy - .
consumer goods while paying
for them. T

Payment by credit:
convenient, easy
one may overspend by
purchasing things on
impulse, may encourage
impulsive buying .
may incur a service charge

which makes item cost .

more than if paid for
by cash

usually incurs an interest
charge which adds to
the cost of the item.

SUPPORT
MATERIAL _

PUPIL-TEACHER INTERACTION -

List on the board possible ways and places to keep teen-
age savings. Ask students to give advantages and disadvan-
tages of each:

give savings to your parents to keep for you

have a bank in your room that cannot be opened -

ea511y
put it in a savings account
buy U.S. Government Bonds:

Pre-Teaching: Arrange for a local credit manager to visit S.M.7

‘the class and explain various methods of payment and. >
“““s. procedures to establish and maintain cyedit. : ‘
Each method of payment has . '
" Refer to Dealing With Dollars Profile to determine extent

to which students have had experience with different

‘methods of payment.

Record findings on overhead. Direct attention to infor-
mation and discuss characteristics of each method of
payment.

Under what circumstances might you choose to pay
cashggPay by check? Use credit?

- ) ,”

[Tl
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_CONCEPTUAL CONTENT

The consumer who is familiar
with the types and sources of
credit may use this knowledge”
to,make decisions about the use
of credit.

Consumer credit enables indi-
viduals and families to enjoy
consumer goods while paying

* for them. It is the present use
of future income. .

.Knowing about different kinds
of credit enables the congimer
to understand his credit involve-
ment.

Charge accounts at retail stores
are the 51mplest form of retail
credit. They may ‘be a regular
130 (60 or 20) day account

* with no charge if the bill is
paid in full at the end of the
billing period, or they may be

- revolving accounts where the
consumer may continue to
charge and pay a designated
minimum amount each month.

-.A service charge (1 to 1%%) is

made on the balance due and .
added to the next bill.

A bank credit card may be
used at any store that belongs
to the bank charge plan. Cus-
tomers thus receive only one
-bill from many stores and make
only one larger paymerit to the
bank.

Understanding the use of ‘in-
- stallment credit may prevent
over extension of debt.

The installment plan is #con-

tract used for larger purchases -
with payments scheduled from
12 to 36 months. The finance

charge is added to the cost at

the starting date. .
One’s credit rating is a valuable
asset.

A credit rating is the result of
each retailer’s evaluation of
.your payment practices which
is filed at a c¢redit bureau. Good
or bad your credit rating moves

;e

. g
PUPILﬁACHER INTERACTIO&*

Pre-Teachmg‘ Have students.collect as many credit ads
as they can and bring them to class. Display them on
bulletin board.. ‘

, SUPPORT
. MATERIAL

Direct attention to display, ask:

To what emotions and concerns of people do the ads
appeal? i.e., easy time payments, no money down

Could you make a decision about credit from the ads?
What other information is needed?

Develop a list of questioné from.students’ comments to
be discussed with the credit manager.

]

* How does a regular charge account differ from a revolv-

ing charge account? Illustrate the cost of a good such as
a bike or item of clothing purchased on R.A., with cash,
or 30-60 day account. .

What is meant by installment buying?

What types of goods are usually purchdSed this way"
What happens if you fail to make payments"

What is a bank credit card? k g

What are some of the hazards of carrying credit cards? -

What is a credit rating?

»,

‘How is a credit rating established?

How is it kept current? '

How can one be assured of a good credit rating?

76
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CONCEPTUAL CONTENT

with you wherever you go,
since credit bureaus are part of
a national network.

The stronger your credit rating,
the easier it will .be to borrow
money or open new credit ac-
counts. Prompt payment of.

bills is a.prime factor.

Services provided by banks can
be togls in effective money
management,

Ability to use a checking
account contributes to effective
money management. »

By knowing how to use the
bank checking plans one can -
take advantage of this method
of record keeping when a regu-
lar wage is earned.

It is important to know how to
properly endorse a check you
might be given and to know
that it could be cashed by any-
one, once endorsed.

A check must be properly
written to avoid its being alter-
ed. ' :

A savings account is a safe plage™

for money put aside for fut e

¢

s

' SUPPORT

PUPIL-TEACHER INTERACTION
i MATERIAL

Pre-Teéchiné: Arrange for a field trip to a local bank.

Transition: Explain the purpose and arrangement for the

"bank study trip. Mention some. of the banking services

to which students might be alert.

4
*

Carry out study trip. S T

Following the study trip, identify some .6}‘ the most inter-
esting facets of a bank. View transparency on how to
write a check. Practice filling out a check. '

77

16-14



" Si M. 1 DEALING WITH DOLLARS PROFILE

g
ky

Diréctions: This quest10nn&1re is to help you get more of the things you value
out of life. You do not need to sign your name. There are no "right" or

"wrong! answers. Read each question and then read the possible answers. When
you have decided which answer best describes your situation, place your answer
on the answer sheet, checking the approprlate space.

o

1. How old are you?
A. 12 or younger : £
B., 13 years old '
C. 14 years old
D. 15 years old » _
’ E. 16 or older T
. - ‘ % T ‘
Which of the following activities have you actually experienced? - D

. Yes . No

Written a check.

2 <

3. Endorsed a check made out to jou. @

L. ‘Opened a bank checking account.

5. Opened a savimgs account.
‘ _ 6. Signed a contract. .

- 7. Used your parents' charge account. '

8. Opened a charge account in your own . ///\
. name. '
_ 9. Pawned something to get money. : "

10. Bought something on lay away. '

11. Bought or cashed in a bond.: ’ '

12. Received a bond as a gift. - .

13. Returned something you bought to the

store where you.bought it.

14. Raised livestock as a moneymaking
project (regardless of whether or
not you made a proflt).

15. Loaned money to a friend who didn't
pay you back. :

16. Complained to a company about an
‘unsatisfactory product or service you
bought .

17. Lost a credit card belonging to you or

. anyone else.

18. Seen anyone taking something deli-
berately from a store without paying
for it.

|

o
NI

|
|
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‘ S. M. 1 (cont.)

“ e

Expendltures
How much do you usually spend per weex week fors - .
o
19. Clothes - ) 26. Sports and hobbies
A. nothing _ . ) - A. nothing
B. under $1.00 : : B. under $1.00
C. $1.00 - 2.50 o C. $1.00 - 2.49
D. $2.51 - 4.99 ‘ D. $2.50 - 3.99
E. $5.00 and over E.. $4.00 - 5. 50
' » 20. Food, lunch, SnackS 27. Sanngs, J_nvest,ment,s
i A. nothing ‘ A. nothing
: - B. under $1.00 B. under $1.00
C. $1.00 — 2.49 . C. $1.00 -~ 2.49
D. $2.50 = 4.99 ’ D. $2.50 - 3.99
E. $5.00 and over E. $4.00 - 5.50
21. Gifts . 28. Jewelry
A. nothing " A. nothing
B. under $1.00 B. under $1.00
C. $1.00 - 2.49 p C. $1.00 - 2.49
D. $2.50 - 4.99 ' D. $2.50 - 3.99
‘ E. $5.00 and over E. $4.00 - 5.50
22. Grooming, cosmetics :
& A. nothing > ’
N B. under $1.00
. C.T $1.00 - 2.49
D. $2.50 - 3.99
E. 8k 00 - 550 .
N
23. Movies and ent,ertalnment
_ A. nothing
- B. under $1.00
C. $1.00 = 2.49
D. $2.50 - 3.99
Eo $L;.OO - 5050
£ ’ '
"2,,. Records, albums, tapes o
A. nothing w
B. under $1.00 ¥
C. $1.00 - 5.00 ' .
D. $5.00 and over ’ .

25. School supplies, reading materials
A. nothing
B. under $1.00

.. ’ C. $1.00 = 2.49
~D. $2.50 - 3.99
# E. $,.00 - 5.50 79

1
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" '
. S. M. 1 (cont.)
Income : W.
How much do you usually recelve from each source pef)week?
29. Regular alowance from parents
A. nothing ’
B. under $1.00
. C. $1.00 - 2.49 - N
D. $2.50 - 4.99
E. $5 00 or ‘more
30. Handouts from parents when asked
~A. none _
B. under $1.00 ;
C. $1.00 - 2.49 : : .
D. $2.50 - 4.99 .
E. $5.00 or more X . {”“
31. Earned doing jobs at home or school
A. none v
B. under $1.00 :
e . C. $1.00 - 2.49
S D. $2.50 - 4.99°
E. $5.00 or more
‘ 32. Earned worklng on a regular or part-time job
: A. none
~ B. under $1.00 \ (
©C. $1.00 - 2.49 | j -
D. $2.50 - 4.99 S ‘ .
¢ E. $5.00 or more "
33. The total amount of money you have‘gb‘spend each week is about:
' A. none
' B. $0.05 - 1.99
C. $2.00 - 3.00
D. $3.01 - 5.00
E. $5.00 or over
Buying Decisions . . <
3L. How do you usually pay for most of the items you buy for yourself and for
gifts? ' , A
A. cash
B. charge them on family's charge account . .
C. charge them on my own charge account '
35. If your friend had some serious money problems, where would you suggest
" he or she go for help? : ]
A. other friends our own age
‘ B. parent® . o ,
C. a teacher or counselor at school R o '

D. brother or sister or other family member

" 16-17 80




‘ " S. M. 1 (cont.)
36. What kind of a job do you have? Leave blank if you don't work.
A. babysitting for different people
B. newspaper carrier
C. housecleaning
D. grocery checkout
i E. all other job’s, check this category

" 37. What is the total amount of money you usually save every week?

A. none
B. $.50 to $1.00 o

Do 33001 - 14»099
E. $5.00 or more every week

38. When you save money, where do you keep most of it?
A. savings account in a bank
B. checking account in a bank o
C. give it to parents to save for you »
D. in a piggy bank at’ home .
: & any. other place ' . . -

39. Why do you save? . ' . | o

‘ A. I want something that costs more than my weekly income.
B. My parents. reun.re that I save someth:Lng

_C. I just have more income that I need each week and save what is left over.~
D.. T think everybody ought to save something, so I do. . ,
E. I don't save anything, usually. - : S

N

LO. Cons:LderJ.ng all the sources of your income, do you feel that you have enough
»  monéy to spend? o
A. It's enough.” I'm sat15f1ed.= -
v . B. T could use more, bu I get by okay.
' C. It's not quite enough. .
D. TIt's definitely not enough. I need a lot more.

’\-

e
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'S. M. 1 ANSWER SHEET . . .

Directions: Put all answers to the prOflfg questions on this sheet. Be sure,
to check the corresponding number. You dao not sign your name, since this is
just a survey. .

Identification o ,
A B C D E :

A

1.

Financial Activities
A. Yes .- B. No

W
[ ] 1 ]
t >

»

. . . X [ R AT
.

O @B -~J Ov\Wn

.

10. ._ : o }

1. e , . v. .

12. ° = N A ‘ . . ‘ ' 'S
13. o - :
1. . LA

15. . i ] \ . - ‘
16. . - : .
17. : . )
18.

‘Expenditures
A B .'C D E ‘

20. T~ . — | -

21. ; ' :

22. . -

23. . ) ,

2. ’ N ‘ .

26. ) '

27. ~ :
28. T

2

=8
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' % 5. M 3 THE ROOSTER AND THE JEWEL OR A COOL DUDE . -
BT (translated from Aesop) : e
DI oy .: ‘ - ;;1 . i
' o A sharp, young rooster was scratch:mg on the ground for sometm.ng with
@ m‘ L‘.

which to entertain his two or three law friend pullets.‘ ‘He happened

to h:Lt upon a Jewel. He knew it wa; valxiable, since 1t spagkl e*ith a ¥
beautiful shine. Since he did not lmow whal it was or what o with it,
he tried to cover up his ignorance by play:mg it cool._ He. shrugged his o

/wings, shd his head, strutted, and said, "Indeea you ‘are’a fine th:mg,

but you are o good for eat:Lng. My taste rea],ly ]?i.es in A d'iﬁ‘;rent way.‘
I would rather have one grain of dehciox! ’v\hea

v ' _unde_r the sun."




M. 4 TWENTY THINGS I LIKE o’

5 pirestionst On the center spacé below st twenty things you like to do. -
(o 2+ _ — | t'

D
+

L

[T

i

V .“.. - ‘. | . . 5 3 ;& . - . ‘ : ; /_‘.'~ . |
: ) ~ On the Ieft ‘hand side place a $ if money is in anyway required to complete -
- - :the activity. € right hand side place the amount required to-shgage in this
: € activity. L o e ® 5 ' e
. ) . P g B T & BN Ny ;‘ ; ]

- . ¥ o, ¥ \ . .
| ® : . : ' ’
T t ’
H 3 3 . * ’ o ' .

&
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Aruitoxt provided by Eic:
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M. @ S.'M. 5 DEALING WITH DOLLARS: ..THESALLOWANCE ' : R *
movanis
Mark, age ten and Biffl, age thirteeri, receive the same’ allowance. However,
Bill feels that this 13 unfair since he does many more tasks around the home.
: Both boys usé their allowance money for thin#s they want to-purchase. Neither
¥ "boy has to use the allowance money for lunches, school suppliés or clothlng. o
Bill decides to talk with his parents about the matter.‘ What ‘points of v1ew .
mlght each of the 4dndividuals express? .

‘e

v G
.

' Carol an,aul'.s parents, ,/_do not give them an allowance. Instead they pay tfem - .
certain amounts fQggwork done around the khome. Lately Carol and Paul have not :
completed their u + jobsgs dlshwashlng, caPing for jbhe yard and family pets. .

As paren* what would. you .
& o (j- - R D‘.l

- How might Carol and Paul react? | '

S _ Joe and Julie dre twins. Their parents do not -give them an allowance. . However,
e they do get money for some of the things they want by asking their parents for 4

' ‘ it. Sometimes their parents do not give them the money they want. What could -«
. '~ the twins do or say to their parents in asking for an allowance? )

,
3

¢ . . ’ o . : .
How might the parents respond? - .

g? . . Teacher Notes. ,-’._‘-"' )
S ’»?-' If an allowance is. to Eover bas:.c needs, 1t, will have t,o be &
¥+ It will be 1éss Yor the gﬂﬂge‘ﬁ‘ child, more for .the teenager,"s :
: be determined by.the par®nt and child together, considemg ava Ay
o Y as well as changn.ng ngeds. A ‘ SN

» v )’% . . «»—_ . .
An allovnnce is‘to learn how to"manage money. Do nct, confuse it with 1eam:.ng

poo to aW “the respons:.billtles associated with func{'floning as a member of il
- fymily." Qne rple is "Don't expect pay fop ¢hores if theg're the kind ofgeork.-:

&t membsr of the fam:Lly 1! y do themselve o keef®the h¥usehold #anatigt

er kinds of work that gomebody ordinaril b@ hired to do would dés@ee -

y. This kind of work wowld not be a reg‘r chore and would be an extra j% R

lf}at should earn one mOney beyond an allowance. . .

. # : R . . : . @ . *

. > . aA.: . ﬂ : : - / - e -
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' . S M. 6 CASE S#UDIES: PURCHASING POWER
v -y

“M","'"“ﬂ-‘ .’ . ' -
| 1. Pa _has been saving money t© Puy.a record player. With his part-time job, -
cided he could sperid no_More than $50 if he wanted to have it by the
time school atarted and still have a little spending money each week. Paul
@ looked at the variougycatalogues in his home, including some from discount
' houses. He pad the Mescriptions over and over, thinking about the de rent.
- features, the warranties, and Wongering about -the service that would bé: :
available if something went wrong TMen he went downtown whenever he had
time and shopped for record P aYerg/at—the various stores, comparing prices, v,
brand namesygquality, and the varjouy features., He finally decided between *
two record players t would be the best suited to his needs, and when near
the end of the summer of these was advertised in the paper on a special
sale, he wasted no time in buying that particular record player, because it ﬁ»
was just what he wanted. He WOuly even have a few dollars left over. '

. ) [ ) o .
c T2, Jeanw!ld a summer job for the firgt time and ags making about $20 per week.
Each @iaturday she and several grignds went downtown. There were many attractive
s outfits in the stores the Jewelry was pretty. Jean usually spent®
o most of the $20 on things she Bay gnd liked, although she didn't really, need
"y # them. She added a couple of Pathing suits to her wardrobe, some bright
: ~ Jewelry, and one Saturday she bOught a tennis racket thdt took hey whole
week's earnings. She heped O learn to play tennis that summer, Bt neveg
found the time. Ag‘gﬁe end of the siftmer, Jean had only a few dollars’ lef
for school clothes :th had a8reed to buy, r own school clothes with her:
summer earnlnas Looking in her .joset, s d she had very rewg'hlngs
'that would be right to weaf'to Schoolo tht a predlcament! o

o R . . 5
" Judy was in a hurny this 8 as she left for school.  ;She hag gotten upk
late. Now, as 'she sits 1n clas -.3he suddenly remembers that .she’ 2 f't her:
room 1ight. on, #her. stereo ¥ };and she isn't even sure whether she, o ”
"W, -the iron ‘off dfter 'she ironed her tbp. She also remembers her father com— 29“
" i ;plaining about ‘the high electrlcltyabllls, as well as other bills, and how

‘tHky might have t0. cut down SOMmewhere . . ,

¥ & ‘ "é@

& .

b Mary wanted to try her hand at Seying. Sally, 51ster, had an idea abOut

building a dog house, Their Parenpts decided both” rojects would be good

experiences and. bought materials they would need. Sally drew a pian for the

dog hggpe, measured. carefullyy Angd seemed to héve only a few problems. But

Mary Md never sewn before and Often got into problems. Her gother patiently »

,helpedwher and Mary would trY:Mg&in:. However, whe ry'sico®sin came to .~

vidit, she put away her sewi 3mg never finished the project, Buff, their

dog, is enjq‘ing the dog house but Mary's half-sewn garment is unfi @hed.

Sgp 3mnts her parents to buy'her a similar garment but they sajgth ney;has
ready been spent on fabtiﬁ& ‘ , g&

&

N

S
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¢ N 165 Ly f W . 4 .

. . ¢
e W o E o ) : . . [




£S5, M. 6 (cont.) , | | .

5.

. -

Jerry had a bad day, that's for sure. Little sister Karen had run into his

room, stepping on two of his favorite records .and scratching them very badly..

His mother had been reminding him to polish hisg shoes and do a few other
tasks like picking up his tennis racket, dirty socks, comiz books, etc.
Well, when he finally decided to do the shoes, the bottle cap flew off and
in reaching for it, he got liquid shoe polish on his best shirt that was
lying gn the floor and even some on the carpeting. Try as they may, the
shoe polish wouldn't come- out. Well, that evening Dad figured out how much
it would,cost to replace the things that had been.ruined, in€luding the
records. Jerry got scolded and it was obyious that,either the ruined things
wouldn't get replaced, or if they did, the family (or Jerry) would have 8
do without some @ her. things.

+

of
I
w‘.‘%? . -

|
i
1
'
{
)
i
|




. S. M BANK SERVICFS SAVINGS : - ‘
o - | e

3 ’
Where to Save: : TR

“
‘e

- Commercial Banks

’ . Savings & Loan Associations . .
e Mutual Savings Banks é ‘
How to Opef a Savings Account: # . : s

fl

1. Visit the bank in'person. The bank will ask :you te sign a signature card
SO no one -else can withdraw from your account. * : o
2. The bank will give you a passbook for your savings account in which your . .
deposit will be recorded as well as each deposit thereafter. Withdrawsls
: will also be rec‘:o*d so always take your passbook with you. Keep it in 8
safe place and notify the bank if you lose:it. »

3. When you make a deposit or withdrawal you fill out slip which is either
. " provided at the pank or in your passbook. You wii 'put on it your name,
account number,Mhe date, 'and: the amount of money to.be deposited or with-
drawn. , S . S %
. 4. After each interest period, the interest your money has earned will be
‘, o recorded in your passbook.. "You will earn interest not only on your deposit®
. but also on the interest that was eamewx the previous period. This is

called ‘"compounding interest". Y
o i ; whi T

® - - e

Savings Bondss — ‘ v T e . »
: ¢ PEENC R L _ Ty, .
. You must Hgge amm.un of $18.75 which will mature to $25.00 in five years, .
! ten months &t an rest rate of#%. The bonds may be cashed any time after o
. 60 days, but they would not-pay the full interest rate.’ *
J i % . A ' b .
Christmas | o i,
"~ You deposit a certain r;mou!t r.‘guiarly and cannot withdraw the money untij the
. end of the payment term® Usually ¥here is no interest .- it is more a gon*,,ofm
* forced saving so you will have money when you need it = beforef_c_prigtms!“ -
- Other Bank Services .~ | ™
fravelers' Checks:. o A cg; N
‘These are often purchased by people taking a trig. - They are much like mone!
7 * ; but cannot be used by. anyone else sitice ‘your (signature) appears on each -
- ~ twice - witnessed once when you buy them and%then again when you use them,
. They are very safe. e , o .
. . ""‘Safﬂ"!» r Deposit ‘Boxes: ~ ¥ v @ DRI ' e A
. * A box in the vault that may be rented to keep valusble papers — such as bonds;
i jnsurance policies, etc. The customer gets one key and the bank keeps a ke¥ -,
both keys are néeded to-open a box. S ' '
3 IR 91
i _V ',‘A ":y . ,,*,,"u : ‘ m’ o 1( . "
O T S SR A




. S. M. 7 BANK SERVICES — GHECKING .

Personal Checking Account‘

*

' ' you write "For deposit onlysand then your naxne

* L
F:J_l out a deposit slip from your checkbook wn.th- ’
Phe date. _
-ﬂ”z. Your signature. 7

You open an account by taking money to the bank and asking to open a checking

account.
You sign a glgnature card. (Be sure to always use the exact same name and style

of writing. o

You will receive a receipt and a checkbook. = ' !
(Inquire about the different types of checking accounts. Some hav® free

checking if you keep a certain balance; other types have charges.)

How to Write a Check:

Alwaysyuse ink.
Therg’are five items to fill in:
1. The date (thé day it is written).

2. ayee's name.
\nount in numerals. (Keep the numerals close together so no one can

fn additional numbers. *Write cents like this: .$28 50/100.) - ‘

L. The"amount in words. (Begin at- the very.leff. of the line; -After the -
dollars in words, write "and", "%vt rthe cents as:ﬂ fi'actlon, Just above.
Fill in any space with a wavy line.) .

5. Slgnature. ‘ . sz

o
pdhrt:

1. Sign a h‘fl,ank check¥ (Aqyone couﬂaﬁlll?t ‘ e
2. ' Forget .to.record th& chedk-rumber amountj or £ill in the tub. =

This elps you know what 'your balance is.
3. Writ {a. check if there isn't. enough money in your account. There is a

penalty charge. . , : )

Hd to Endorse a Check: - ' S S

To cashvg check sgmeone glves you, you must sign- y-ourna.me on the back (at o

the left énd, as you turn it over). . . . :
Write your name exactly as it appeat the face of the«c}a&k._ , )
Deposit it immediately because once e}‘%r&ed, arwone could'*cash it, unless : -

How to Deposit _Money in a Checking ﬁcc : R b

3. Checks, ]ggted separately and/or
4. Cash , - .
Be sure to recBrd dep051ts in your checkbook. :

T



‘ S. M. 7 (cont.r).' | : ' ”

-
Balancing a Checking Account:

Regularly the bank will send you a statement showing amounts deposited, checks
. written and your current balands. They will also send along the cancelled
checks you have written.
Always check this statement agalnst the record you have kept in your check-
book. Recheck until they agree. (Some checks may still be outstandmg )

/ [y L'“,A‘ " . N .
. » amount iAn w payee's name ‘&atef;w - check nu.m%er'
-} .
1506 Moan 5‘!‘
° | Smewner,isa
/ ‘g
W e / # 50 .
. 7 amount
ACIR " '/" éc //00 . in
//l 19,,. al . ﬂigur:e:
1 DoLLARs
/ - : , .
Vs - . A . .
| _ Eovst Nat'L Bank
s = saM. N ‘
’ 71\ a. - ¢ kcr{ LLS .. {
| / 043@-' IOD‘-// 13457 N |
‘w% it ey ’ * h “*I
’ bank mmber o _ account number signature 8
® ' % ' “';
» -
N . - &
& » .
- - g - " L
B . < \’N:’ . 2 tﬁ“g").
' : - &3 ‘ ‘
- L™ o . | e

Tt e s
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() g M. 7 (comt.) - :
‘ Loans: ’ |
Loans: .

¢

oD g : ) o L
sl R ) _,M,‘k‘_-’.‘. 0;,&”‘"‘“ o
| €A ¥ .

iy . Lo o

’ oo

s

(s

gb".';i' - ) . ’ . T ‘ . 16..30 . :
e T L T, : . L Lt o

Aruitoxt provided by Eic:

This is a k & funiction of bankd -'to loan money to people. .
personal, rdal estate, ‘automobile, home improvement, education, and business
o leans. . Whe 'yc_:y;,bqurow money from a bank, you pay them interest '

Kinds of loans include
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‘ © 5. M. 8 .. Fagirsnie ‘
R B o w \
't Pamphlets: o . , ' ’ : '

Campbell, Sally R. "Consumer Education In An Age of Adaptation." Consymer
Services, Dept. 703, Public' Relationg, Sears, Roebuck and Co., 1971.

5

Lovenstein, Méno.‘ "Teaching A Course In Personal Economics." Joint Cogyncil on

o . Economic Educat ion ;.12'12 Avenue of Americas, New York, NY 10036 1971.

.l s | ’ljtvisual's:“ . v o |
: - gharge Tt Please. - Visual Education Consultants, Inc., Box 52, Matdison, Wisconsin "
' 53701. ' Co . ' f

-~
1

. tem. Coronet’Instructional Films, 65 East South Water
. Street, Chicago, IL. B : ' o X )

»

"Your' World .and Money. Household Finance Corporation, Prudential Plaza, Chicago,
...~ ILs . ‘o N ' s
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UNIT TITLE: METRIC MINI» - : . S
¢ a . B
NIT FOCUS The unit pmvndvs a short and basit introduction to the metric system of measurement. Emphdals
is on learning to think metrically. ‘The major part of the unit includes understanding the.basic unit$ of
measurement in the metric system and their mwrrvldtmnshnp. Students have some opportunity to use-the
metric system in simple prohlems Aetivities in sections are designed to.aequaint the students with thc ust
. of the metric syst(-nun.gw role of consumer and homemaker. N

L -
ol L4 y

: RATION'ALE By 1975, all major counteries in the world except the United §tates will have adopted the metnc
system as their official system of measurement. At ‘this time no definite date has been established for
the complete adoption of the metric system in the United States. However, it is expected that the United
States will have completed cogversion to the metric system for all purposes of measurement within 10 -
years. Much confusion in the peridd of transitioggean be avoided if students begin to learn to think metri-
cally now. Sincg¢ the metric system will have an effect on all areas of’hvmg it is appropriate that studeng
become familiar with its use and effects on tasks related to their roles as consumers and homemake!
Students currently enrolled:in school have had little exposure tQ the metric<system of méasurement.
Learning about the system and havrm" an opportumty to become familiar with its use in tasks related to .
thelr ﬂes ¢onsumers and homemakers is one way to increasé their ability to think metncally T
Y tlon. lich is provided throug| this unit is: -viewed't as complementary to other }earmng experi :
t might be provnded by relﬁted disciplines. . B

. { OBJECTIVES: ) ‘
nsion of the purpose of a standardized measurement system - . .. h-‘
’ enm\ of 'the.characteristics of a standardized measurement system '

: he basis on which the metric system is established~ .
w@ﬁﬂ‘ge of the basic units of measure in the metric system

i} ity 1 C‘lose estimations of measure of weight, volume and length in memc units ,

prehensnon of the relatlomhlp of memc units of measurement to measurement tasks as consumers

nd homemakers - E P,

e
&

2

CATIONAL BACKGROUND No formal educatlonal bacw(’und requlred Level 1 or IL . e
. .’
SUGGESTED TIME: 2 weeks o ' " o
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, . , R
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CONCEPTUAL CONTENT ' PUPIL-TEACHER INTERACTION SUPPORT
~ : ' : MATEHIAL’

Pre-Teaching: Prepare separate listings of measurement
- tasks. Designate the standard or criteria to be used. For

example:
Measurement Task Standard
. length and width of "room-" in paees\@one by several
: : , students)
- : . length and width of door- in hands (done by several -
students)

length and width of desk- in pencils of varyihg lengths
length and width of chalk-
board - in sheets of paper of same

size, 8” x 11”7 A

Transition: As students enter thé room, have each of
’ them select a card or slip of paper on which has been
_ designated the measurement task and standard.

~ As our first a'<7:tiw'/it3-l"today we need to secure in.formation
about the size of a variety of objects in the room.

<
. . Each of you has a measuring task to complete.
The item to be measured and the way in which it is to o L
be measured is wntten on the card. . g ’
Answer questlons students mdy have as they proceed
with the task. . | o Y
® : Compile student’s findings on ichalkboard or overhead
projector. 3 : k
‘ ‘L L Item Measured Standard of Miasurement Measurement E -
' .. desk Janet’s pencil -8 _ /

desk Paul’s pencﬂ {_;, : 10.,
When all the measurements fo .a particular 1tem haVe ’
been recorded, ask: Coay v

Lo . ~———_What.do you notice about t}‘re measurements” ' ,,"

" How can this be explained? * i
Continue with a similar line of 'questioning after- medsure-
ments related to each task haye been recorded.

/

When all tasks have been repdrted, ask‘: ’ . . ‘-'\_:g'

What does the experienée in treasuring seem to tell us? _ ) " °-' 7 ,
3 1 s v

What appears to make the measurements of the same A ? q%"

object d1fferent” ) v ) A '

i ! L. AR

o ' Under what conditions we'te ithe measurements nearly i

‘the same? S L . .

What- might happen if the various measurements - were )
taken as we took them” N

97w ¥ .
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CONCEPTUAL CONTENT 'PUPIL-TEACHER INTERACTION -, " . _SUPPORT
o | U L © MATERIAL
' o o - " . -Divide students into groups. . 5 ' ' B s -9
. . v . ) . v , . . . ‘

A v o - Transition: Measurement is. part of our everyday living.
‘ How aware arg you of the many ways in which people

use measurements or are influenced by measurements? S s
7 ' C : " Let’s see which group is most aware.of measurement.
e " In your small groups list all of the activities and tasks . " L
s . ' that people’do which involve measuring and measure- .. . o
o o ments . EE . e
\‘ . ’ When each group has completed their list, have the - 3 ' .
\ : « groups identify some of the tasks they hsted
- A. \ A " Which of these,act1v1t1e§ are 51m11ar? Why?
. o Record groupings on the chalkboard. Identlfy the bams : :
\ § for groupmg o < .
\\ . ' “Acoept any grouping which have a suml;r basis.
. " Rossible bases for groupmgs include “unit or type of
measurement - linear, weight, temperaturé;<volume. -
Homemaking tasks: B ' o, .
) food preparation - : . - S
- - food purchasing o ' <t : , :
- .~\ ' ' . clothing-purchasing and construction e Sou Coe

physical growth of human beings

. Continue until a number of“groups have been established.

. T " At the concluswn of the activity have students respond :
o - * to the following incomplete statements. Record their s‘
_ ' ! answers On a'large sheet of wrapping paper whh.h can . -
Y be retained for several days. , _ -
I Ilearned that 1 : ‘ \
Iwas surprised that i . . -

Measurement is the act of esti- : Pre-Teachmg Secure Standardlzed and non-standardlzed “

matihg or judging the size, ca- recipes for several food products. If laboratory facilities d !
" pacity or amount of something - are available for Tood preparation divide the classinto - o > }

according to a criterion,, stan- T groups and have groups prépare the food produtt using - SM2 \

dard-or rule. .+ . -either the standardized or non-standardized recipes. SM3- o

When the standard,'criterion or ~ As'the recipes are being prepared students are to identify \

rule used to measure is changed and record the equipment used and the procedure used , . \
sthe same object will measure in measuring. - . . .

a different size or weight. :
) If labofatory facﬂltles are not avaﬂable assemble a variety

When there is a changeable ' of utensils which might be suitable for measurement of
standard, criterion or rule for = theno -standardized rec1pes and the equlpment for stan-
measuring, a great deal of con- dardized re01pes '
sion about the size of thin
dcurs.' ‘Transition: Direct students in laboratory preparation
: .o S of products. :
Standardized measurement is A A 9 8 .

ERIC - L R )
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CONCEPTUAL CONTENT - . PUP|L-TEACHER INTERACTION . s+ SUPPORT
- oo - ‘ MATERIAL

the process or act of estimating Following the laboratory preparation, compare product ' ‘ .
‘or judging the size, capacity or characteristics such as flavor, texture, volume and appear- ¥
amount of something according . ance. . . Sy o . S .
to an agreed upon'rule or stan- , . L . :
dard which does not change. ° LCompare measuring utensils used and procedures. ‘
CL A *
The measurement of a given h What might. e)cplaln differences in products" ‘
object by different persons will : L
be-the € when the standard . - - What might happen 1f everyone used their own standard c /
is used correctly. S A for measuring? " //
Measurements are means of If the product is not prepared, read th'e recipes and have - . )
communication with other pupils select the equlpn}ent they would use for measuring .
people. They help-to convey - = . each ingredient. Examine séveral choices and predict the '
an idea by giving a description . effect on the product.
of an object or substance. When AP L
this description is interpreted ~  Transition: The experiences we have had in class had
,in more than one way, a state to do with the idea of ineasurement.
"of .confusron exists. * . T e ]
What does it mean to measure? '
A standardlzed measurement is* - . ' , k
a neccessary part of commer- * If you used either of the recipes were you measuring? .
cial trade. Consumers need this ‘ L /
type of description in order to: What standards or rules were used to measure? T s
~ know exactly what they are

" buying. Producers need this When the standard for measurement is changed what : 4
type of description to adver- happens? ; .
tise their products. - ) '

What is a “‘standardized measurement?”’

.

, .
The use of a standardized sys-

tem of measuring in the manu- Write the term “STANDARDIZED” on the chalkboard. /
facture of goods will insure . _ ‘ , 1 ‘
that products produced under Why have standardized measurements been adopted? [ ‘
those conditions will be.of a -, C , : ' ] :
similar size regardless of their T o /
Ongln , ) ) @ ‘ . . . s / _%“
o Pre-Teaching: Prepare transparencies showing the devel- . SM.1
s - ' opment of the English customary system Adapt script ' ‘
L . to student needs. - ‘
- : ' : Y
« The ‘American customary What is the standardlzed system of measurement used" ‘
system is based an the Enghsh - in the U.S.A.? . . . ‘
system o Z g e L .

' o ' What are the units of measurement? . ;
; : ;

Eleven units are commonly ‘ \

‘used in the English system to ° Record student responses'on overhead transparency.
communicate  information L ' ] .
* about objects or substances. What are the units of measurement?
They are: :
linear measure ' . Record student’s responses‘. on overhead transparency
. inch, foot, yard, rod, _ . N
mile Direct students atfention to transparency. -
e volyme capacity : - -
) - ﬁ&,pmt, quart, Descnbe the sequence of events leadmg to development '
- on - of Enghsh system of measurement .
weight ' 7

-ounce, pound, ton . ’ _ 9 9 ; ‘ .
| .

S 1714 i ’




CONCEPTUAL CONTENT PUPIL-TEACHER INTERACTION - - SUPPORT .
' o . C _ ' MA'SERIAL
‘Jach dimension or magnitude in
which an object or substance & ' P
can be described by measure- :
ment has its own language or “ - I . ' ‘
terms to communicate that . ", ' '
information. :
i . .
The English system is based - : .
upon folklore. The basis for . : ‘
each rule is changeable or sub- ) - : - ' .
ject to a wide margin of vari- : ‘ ' o -
able interpretation. ' ‘ g
Through the years since the . * . -
development of the English- ' ' (; ‘ v
system, basic units have been : v s
standardized for usage today. b ' g
’ Pre-Teaching: Order filmstrip or film cﬁxom‘ choic )
which introduces the metric system. S.M.18
Prepare copies of The Metric System - What Do You
X Think? SM4
. The metric system of measure:” Assemble a map of t .- world or globe.Resource biooks
' ment is the standardized system to determine the measursment system of various coun-
. used in 90% of the world. After . tries. y
975, the U.S.A\ will be the :
nly major country usmg the Transition: Look at the map. Choose a country that
" - English system. you would like'to visit.
Barbados; Burma, Gambia, What system of measurement would you be exp cted to
Ghana, Jamaica, Liberia, Mus- - use while v1smng that country" ‘ 1
cat, and Oman, Nauru, Sierra
Leone, Southern Yemen, and Direct students to resource materials to determine the
Trinidad are other countries system of measurement that is used. Students may attach
which do not use the metric a label to the country to indicate the system of/measure-
system. o ment. Red for customary system, yellow for metric.
_ Ask: What does the map tell us'about the sy tems for . “
C oo measurement" L
R Contlnue. ' .
In 1971, the National Bureau If you have heard &f the metric system raise your haﬁds.-(#- )
of Standards recommended
change to the ‘metric system. If you are in favor of the United States ad ptlng the _
Change is estimated to take -, metric system put your thumbs up. N ’
place in the U.S. in the near fu-
' ture. An estimated date is,1980. ~ If you are not in favor of the Unlted States adopting the
) . metric system put your thumb down f
The metric system was develop-. '
ed by French scientists during Explore some of the reasons for changing to metric )
. the years 1790-1795 when it . system and some of the reasons for opposing such a
. was proclaimed as the one and - change.
nly system of weights and * : v '
‘1easures for France. . Direct students in completing Metric System - \”,hat Do
' ’ " ......You Think? v
Decimal numbers were chosen - T - 100 '
17-5 h ‘ , \
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CONCEPTUAL CONTENT

to be used for this system since
it was considered to be the
easiest means of teaching arith-
metic. Units of measure 'are

.based on the number 10.

A Jion-changeable, non-arbi-

trary ‘‘natural’’ unit was sought ¢

as a basis for this system. One
ten-millionth of the distance
along a meridian between the .
north pole and the equator was

chosen as the basic linear unit. N\

To,determine this distance, a
survey was taken between two
cities on the same meridian
both being at sea level. (Dun-
kirk on the English channel
and Barcelona on' the Medi-
terranean.)

Note: In 1958, during the Inter-

+ national Geophysical Year, it

was learned that the shape of
the earth and consequently,
the length: of a meridian is

neither umform or unchang

ing.

» Therefere, this unit is arbi-

trary. But it is unchallenged
or remains standard because

“'it has been agreed to have cer-

tain meaning. Just ag ““A’ was
agreed to be the first letter in
the English alphabet.

The basic linear unit was called
Aa meter. o -

The meter is equal to the ten-
millionth ‘part of a terrestrial
meridian contained between the

north pole and the equator.
5 -

The meter stick or tape is- the

_tool used to measure length or

cu‘cumference

Larger units of linear measure

gre described in, multiples of 10.

Greek prefizes are used to indi-
cate the multiples of the basic

unit. (Units of measures larger
_than the basic unit.) '

deka - 10 times
hecto - 100 times'

\ .
PUPIL-TEACHER INTERACTION SUPPORT

. e MATERIAL‘
Show filmstrip or film. '

~

. Following the film, students may reconsider their ans- -

wers to the survey and change those* which they want.

.

Correct survey. _ . S .
o . . .
—— \ f _
™ v .
Pre-Teachmg Prepare coples of. Consumer In a Metrlc S.M.5
Country. -
Let’s see hdw well we would get along in a country that
uses the metric system.
Direet students in completing the problem.
Pre-Teaching: Secure meter sticks and tapes. Secure -
rulers marked in centimeters.

. Ptegare copies of _Understan_ding the Metric System. S.M.6
Prepare visual symbols for Metric Prefixes. ‘ S.M:7
Transition: Divide students into small gfoupe or pairs.

Give each group a meter ;t/i}c)?and/or a meter rule. Give

each student a copy ot: Understanding the Metric System.

Dlustrate and explain the measurement which is referred

to by the term meter and each of the prefixes.

Direct students in completing the following activ_i‘ties. ‘

Prepare copies of Living Metric With Meters. S.M8

-

—10%
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CONCEPTUAL CONTENT PUPIL-TEACHER INTERACTION - ~ SUPPORT -
' B MATERIAL
' : kilo - 1,000 times - Find an object or space which measures:
. . less than a meter
Latin prefikes indicate sub-divi- mome than a meter
sions of the_basic unit. (Units . ‘a'meter, _
of measures smaller than the : * ! °
basic unit.) Teacher can circulate to assure accuracy of measurement.
deci < one-tenth _ .
centi - one-hundredth Determine whetifer the following are more or less than '
milli - one-thousandth 100 centimeters, more or less than 50 centimeters, more
or less than 30 centimeters, more or less than 10 cent1- S
Linear units are meters:
‘ kilometer - 1 000 meters ‘wrist to elbow. _
- hectometer - 100 meters . length of foot -
dekameter - 10 meters length of hand across from wrist to flngqmps
meter - 1 meter
decimeter - 0.1 meter Determine the length and width of one or more per-
centimeter - 0.01 meter sonal items. (comb, mirror, book, pen, etc.)

millimeter - 0.001 meter

Hold up any object that was 1mm in length
width or thickness, 5 mm in length,

 width or thickness; 10 mm in length, .
width or thickness and 25 mm in length,

-

- a : Deterrmne the accuracy of students measurements
' Clanfy and re-teach as necessary.

. . . Have each student complete the form Living Metnc
) . With the Meter. Correct and Clarify.

Direct students in reconsidering their responses to Go&l
sumer in a Mettic Country Clarifx and re-teach as see
appropriate. _ . ' N .

~ Divide students into groups and ha\)e each group f_ormu- -
late a list of 10-20 items to be measured, which are fre-
quently measured or purchased by measured size.

S - When the groups have completed their list, exchange the
-, ' , lists among groups and have another group determine
whether the measurement would be expressed in meters,
kilometers, centimeters, qor millimeters. Circulate to

groups as they work to determme problems ) - -
) ) Students may report their answers to the total group
¢ . Clanfy and re-teach as necessary. ) -
The unit of measure of weight Pre-Teachmg Secure gram weights and scale which re-
and mass is the gram. ) cords weight in grams. Collect a vanety of ob_|ects to
. , welgh on the gram scale, etc. |
- A gram is the absolute werght i.e.; slicé of bread, slice of cheese, orange sod&«cracker
of a volume of pure water equal - pretzel chocolate chips, rasms
- to a cube of one-hundredth part N .
of & meter. (One cm3 pure wa- leogram weight of sugar, shortenmg, apples oranges '
ter=1 gram) :
Prepare copies of Living Metric Wlth Grams. ' S.M.9
Units larger than a grAm are Be;\ ’
cribed in mulitiples of ten. Sub- Prepare copies of Estimating Weights Us1ng The Gram. S.M.10,

- - - i
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CONCEPTUAL CONTENT

division$ are indicated by divi-
sions of 10. ™

P .

The liter is the unit oéeasure~
for liquid volume or capacity.

P .
A liter is equal to a cube of

one-tenth of a meter. (One dm3 .

pure water =1 liter) a cublc
diameter? o

Units of measure larger or
smaller t}fan the liter are des-
cribed in terms \oﬁ 10.

o

.

PUPIL TEACHER INTERACTION

'

Prepare symbol for basic unit of gram. Preparu symbols
for common gram measurements kilogram and mlllrgrnm

Transltlon ‘Direct students atténtlon ‘to the gmm weight
and the scales. :
Y

Introduce the basic unit of measure of welght Dlsplay
the symbol and approWatre flabels. :

-

Place enough rasins on the sacle ta equal 1 grdm Welgh
other foods which are heavier an 1 gr.amr_ Record

v

weight on chalkboard p ,
Ask students to explaln what a kilogram mlght be like.

Introduce symbol for kllogram and display obje(.ts which
welgh a kilogram. (apples, oranges, butter sugar) -

r

.Introduce the symbol for milligram,

Ask students to think of an object which might weigh
A mllhgram i.e., pinch of salt or sugar.

Welgh a mllhgram of salt or sugar
1v1de student,s into oups and assign)é/ work center.

Guide students in the completlo f Estimating Welghts
"~ Using The Gram. '<?

Guide students in coﬂetlon of Living Metric Wlth
. Grams. : N !
'

Assemble copies of Recommendeé Daily Dletary Allo--
wance, 1974. R .

Pre-Teaching: Assemble several liter measures or graduat-
ed cylinders and the following cBntainers: water glass,

. small soft drink bottle, milk carton, juice glass and coffee"

s . .
Assemble 4 transparent containers of the same size and
shape. .

Prepare basns unit.of measure symbol fdr hter

Transltxon Display. symbol for.volume mgasuremen
Introduce terms for basic unityof measurement and
\ ‘'other units: .. '
o / : .
" MNiustrate the size of the measurement by measunng the
‘following volume of coloréd liquid into 4 equa\ SlZéd
containers. . '
: 1 liter = T
1 deciliter , ' )
1 centiliter
1 milliliter _ ~

Direct students in measurlng capaclty of hqu*d held by o'

103 A
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@concerruac conTEnT

A standardized method of ‘mea-
surement is alsorused to des-
cribe ﬁeat; energy or tempera-

ture. ° v A
&’ number -scale on a ther-
mometer is generally used as
the tool for measuring temper-
ature at which water freezes
and boils,

The temperatures at which wa-
ter boils and freezes is used as
the basis for the sacle. These
two temperatures are then as-
signed a particular number on
.the scale. : B

Countrie/s using the metric

N

- . s
« Secure Celsius thermometer.

i

PUPIL-TEACHER INTERACTION

various sized containers.
juice glass
individual milk carton
water glass
small soft drink bottle or can
large milk carton

Record findings in milliliters or liters.
Check for accuracy.

Direct students in completion of lemg Metric With
Liters. -

Pre-Teaching-\Review recipes for food preparation using
metric measurements. If laboratory facilities and equip-

ment are available, order supplies for preparation of re-
cipes whicly you select.

Review: Food Preparation and the Metric System.

Transition: Familiarize students with the recipes and
abbreviations for units of measure.

Explain and illustrate the use of equipment in measur-
ing ingredients. .

If students are to prepare food, they may find it desire-

* able to measufe ingredients one day and complete pre-

paration and serving on the following day.

* Following the laboratory activity have students respond

to the folowing incomplete statements:
I was pleased that I
I discovered that I .
I learned that |
I was displeased that I

Pre-Teaching: R-efer"to ““Metrics in the. Kitchen’'..

Prepare transparenci?s of Celsius, FahreRheit a;id Kelvin

Temperature Scales. | )
7Y
N

~

Transition: gisplay transparencies of temperature scales.

Explain procedures for eétablishihg scales. -

. Compare common temperatures on the Celsius and ~

Fahrenheit scales.

-

SUPPORT

- MATERIAL

S.M.11

S.M.18

_S.M.14

S.M.13
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CONCEPTUAL CONTENT ‘PUPIL-TEACHER INTERACTION ' ' SUPPORT

' : . MATERIAL
system of weightgand measures g : . . ) ‘
use the Celsius scale fer general
.~ purposes and the Kelvin scale
for dcientific work. -

~

* The U.S.A. is currently using
ahrenheit system. ‘ . : i

Thesystemscompa‘rensfollows
. \ Kelvin Celsius Fahren- ‘ .
heit e .
absolute . ’ ' ‘
zero 0 -273.15 -459.67
water '
* freezes 273.15 0 32
body
temp. 3115 37 . 98.6
water
boils 373.15 100 212

Absolute zero is the lowest o .
possible t.emperature which the : :

nature of matter admits, or the

point at” which the pamcles

whose motion constitutes heat

would be at rest.

Changing from the Fahrenheit b
system of measurement to ‘
Celsius would be advantageous .
" to scientists in that it would " .
eliminate one step in convert- - N
ing. to Kelvin for scientific- . o ‘
research. - . : : } )
Changing fo the metric system (
, ~may mean changing to the ;
Celsius system. . .
} , /  Pre-Teaching: Prepare copies of How Would You Mea- S.M.15
sure? . ) ,
X , . Divide students into groups. Introduce the task as one
" similar to makin7 up- quiz for other class members.
N . Working in groups students will identify measurement
. ) tasks and list them on the form How Would You
,Measure? :
They will also prepare a key. .
Forms may be exchanged between groups, complet.ed
© and checked
_ Asa final actlvnty students may respond to the I learne
statements..
AND/OR
express their agreement or disagreement with a series of
statements about the metric system by voting as they did
at the begmnmg of the unit w1t.h a thumb up or down S
sign.

~ A 105 o
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‘ . 'S. M. 1 HISTORY OF THE AMERICAN CUSTOMARY SYSTEM OF MEASUREMENT

ot
.

Transparency I

Experts say that the first time it happened was about 10,000 or 12,000
years agQ. When what happened? When people first began to measure things.
When peo wanted to express how long or qtgh something was, they would use
parts of théir bodies such as hands, feet, br arms because they were convenient.

. 1i factd the first, unit of length recorded in history was the cubit. :In the
Sible in the book of Genesis, God instructed Noah to- "Make thee an ark of .
gopher wood. . . the length of the ark shall be 300 cubits.” A cubit was con-
sidered to be the distance ffom the fingertips to the elbow.

~ Another unit cf measure was the distance from the tips of the fingers to
the chin or the middle. of the chest with the arm extended. This distance was
called an ell in older Europe. and this may have been the basis of the American .
yard. A handful or a double handful ewas used for measuring units of capacit
or volume, and kernels of grain were used as units ofmeasure for weight.
The grain is still used today as ‘a unit of measure in the American system of .
weights and measures; there are 7,000 grains to the pound. ‘ I

Later the Greeks used the foot instéad of the cubit as their basic unit

of measure. However, according to Greek legend the foot as a unit of mea was
based on the actual foot of Hercules. -Then the Romans borrowed the foot flom
' the Greeks and divided the foot into 12 unica, or inches. They also created the
. - 5-foot pace (which was supposedly the stride of a Roman legionnaire) and the

mile which was 1000 paces or 5000 feet.

/

. . .
Transparency II . . ' .

After tHe fall of the Roman Empire, during the Dark Ages,.the Roman system
of weights and measures was virtually lost except for the names of the units.
The foot as a unit of measure equalledsthe actual foot of the local rulet.
When the ruler died and a new ruler took over the length of the foot would
change. A yard was bdsed on the distance from the fingertips to the chin
. with the arm extended, or the length of a Saxon king's belty or the length of
’ ‘the arm of Henry I. Each city used the same names for the units; but the foot, - .
" the yard, the pound, or the gallon of one city was not the same as the foot,
the yard, the pound ‘or the gallon of the other cities. Until the end of the
‘eighteenth century the only word to describe world-wide weights and measure was
chagtic. In different parts of the world, the word pound was applied to 391
different units of weight and the word foot to 282 different units of length.

English rulers from the tenth century to the middle of the twentieth century .
tried desperately to inject some reason or logic ‘into the system that would be
uniform  throughout the kingdom, but withlittle success. New laws were made

and overlooked.

Y 106
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S. M. 1 (cont.)

Transparency III

Then Edward I sought to straighten out measures. His statute said, "It
is ordained that three grains of dry,, round barley laid end to end make an
inch, 12 inches make a foot, three feet make & yard, five and a half yards
makeé a rod, and forty rods in length and four in width makes an acre." o
Forty rods in lengthrwere also known as a furlong and equalled the distance
of an eighth of a mile. Edward III finally ordained that the pound equalled
16 ounces. This Imperial system of weights and measures (also known as the
Customary system) prevailed in England until it ‘donyerted to the metric system

in 1965. , ‘ _ ;

, When the Englisi*¥olonists came to the New World they brought with them

all of the units of weights and measureg from England. So it was written into
the Conspitution that Congress "shall have the power to coln money, regulate
the value thereof, and of foreign coin, and fix the standards of weights and
measures." But, there were no official standards of measure until 1815 when
we obtained from England the Troughton bar, a brass bar, as-a standard for the
yard: In 1827, we alsd received.from England the standard for the Troy pound. .
Later the Secretary of the Treasury created a co hlete -standardized system of
weights and measures. By order of Congress, ad onal :sets were,supplied to
the governors of the states and, at long last,’ United States had a orm
system of weights and measures known as the American Customary System.

There have been only two changes since 1838. In 1866 the National Academy
of Science prevailed upon Congress to make the use of the metric system legad
in the U.S. The other change was issued by the Coast and Geoditic Survey in
1893 which regarded the International Prototype Meter and Kilograms fundamental
standards, and the customary units (the yard and the pound) will be derived
" from there. : ’ ,

+ £
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UNITS OF MEASURE
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| “THREE GRAINS™F DRY, - .
| ROUND_BARLEY. LAID "FhD o~
- END EQUALS ONE INCH”

EDWARDT

ST @3 1 INH .e
ol 12 INCHES = 1 FOOL~ '~
3 FEET = 1 YARDI\ T,
5/ YARDS = 1 ROD '

40 RODS = 1/§ MILE -
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4 vy «
. ‘ S. M. 2 NON-STANDARDIZEH}R.EEIPES
- ) ‘ 5
' Frosting v ' '
.15¢ worth o confectlone -sugar, melted butter to make thick-.cream,
. ,to‘spread cely. a' - :
Peanut. Cookies . : Pie Crust
2 tablespoogg ‘buttér, cyeamed .+ . 1% cups flour
1 cup of su (scant ' : 1 heaping tablespoon lard .
3 eggs. B 1' founding tablespoon butter
... salt’ I ‘ Salt . '
2 tablespoons milk - i - - Water, barely. énough to hold mix—
1 ‘teaspoon baking powder - S ture together. - ° } )
10¢ peanuts . chopped fiqe e |
flour to roll : . Rub flour and lard together unt;l
. v _ * ' crumbly. Moisten with ‘enough
Bake. o B water towform a ball,' stirring w1th
' o T coL ' : fork. ‘Do not work it too long.
- Lemon Pie - L ' o Makes 2 crusts.- Just before put—
‘ 1 1em0n,'juice and grated rind -ting pie in oven sprinkle top crust
: N Butter size of walnut- ° L with one teaspoon sugar. This~
k 2 rounding tablespoons flour ; ' crust browns beautifully and 1s Ty.
, 1 cup sugar: N 7 A : flaky. . .
R 1 cup hot water | > : : .
| 3 egg yolks
‘I’ "1 egg white -
Pour in baked crust.
2 egg whites. for frosting. |
PidCrust
1 cup flour, heaping
~'pinch of salt ' )
‘ 3 tablespoons lard, heaplng T
3 tablespoons ice water o 4 "

Makes 2 crusts.

« Blueberry Pie °

.- 1 pint best blueberries ‘ ' - »
1 cup hot water or jui®e
1 tablespoon coflh starch

3/l cup sugar
Butter size of an egg

Boil a few minutes and pour into a baked trust. Frost with whites of 2 eggs
and brown slightly in oven. Can use Juneberries or any other berries
with whipped cream on top.

112

17-16




c ) A .
o C ' . IV . . .
. i B 4 .
5 . '
S c ,
. Ay

UREMENTS: STANDARDIZED AND NON-STANDARDIZED - . -
. : i . {
: R ! :
2 : P, i .
) il / 1

\
\\

I - ,’ / , ‘
5 v . . .
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S. M. L

Directions: Answer True or False to the'following statemend .

' Only half of the world populatlon is uslng the metric system\is their

: A gram measures welght.

. The metrlc system is based on. mult1ples<and sub—d1v1s10ns of the

THE METRIC SYSTEM: WHAT DO YOU THINK? . o

major means of measurement. . V-
’ '

The metr1c system has been in use in the u.s. slﬁn@ 1866

Metrlc is the official measurement 1anguage of. the spaqg program.

“

A yard 1s»1onger than a meter. . ~ I 3

Units of, measunement used in the metrlc system are unrelated to .
one anothér.- ‘ e

Fractions are used in metric mathematics or'arithmetic,problems.

A liter measures v%dume.

e

number "5"
. . '-Z.

The meter measures 1ength. E ' l. - ﬂk}
A1l sports in the U.S. presently use the En 1sh system of measurement.
Camera fllm Jis s1zed, manufactured, and sold accordlng to inches
and, feet. - . s . . o ,
. . . ‘ . \ ,. 3 ; .
‘The mm is a measure'of length. : L -*; _
. - . w .

The Kg is a measure of weight. -

If yéur waLSt P} 28 1nches it will be 71 Cm in the metric system.

# A

. ) . ". ‘ ’ . .
. - . " N '» L .. '\. . i »ﬁ
. , . o Bt od . . .
o N & 4 B ».
. ‘ ) . ) . vl ‘ﬁ"‘..« « : :
AR

v -
2

14 D
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‘ 5. Ms5 C'ONSUMERII‘I-AMETRIC'COUNTRY-ME'i'EBS. BT

o
- -
i . . .

. ' ° N N
Directions: Read each of the follomng questn.ons and select the best answer.
3 Clrcle ‘your choice. : o

v

1. If you were purchasing supplies for school which of the following would be

a reasonable choice as part of those supplies? . -
pencili 45 centimeters long i
pen 25 centimeters long , ) ’ »
notebook _paper 21.5 cm x 28 cm. . .
eraser 6'cm by 4 cm '

Q0 o

- 2 -'Students who attend §chools in the district are bused if ;hey live more
than 15 minutes walking distance from school. Which of the. following dis="
tances would not be m.th:x_n walking distance of the school? -

a) 500 meters 2

b) 200 meters ‘ '
- c 2 kilometers : A v
1000 meters )

You are purchasing a bulletin board to hang in your room above the desk.

. Which of the followirng would be a suitable size? e

. ' a; ‘10 meters by 7 meters = - ) . . 4

' .b) 10 centimeters by 15 céntimeters . - T

: . - cg 50 centimeters by 70 centimeters : : : :
~

100 centimeters-by 120 centimete'rs
L. If you ordered French fr:.es at the local drive-in andwhen tﬁey arrived they

' - measured approm.mately 60 millimeters in length’ by 4 millimeters in
' diameter, which of the following would be an appropriate conﬁkn‘p?

~

-

Y

a fries must have been made with midget potatoes.
‘. ) : b) Longes% French fnes I've ever seen. N
o “c These f 'es are so thick they probably won't be cooked. ’

' 5. If you were purchasing slacks according to walst measurement, wh:.ch of
’ the following would be the best fit? - :
a) 12 millipleters .

b) 4O centimeters L
c) 65 centimeters - K - ;9": o
d) 87 centimeters . : 3 L PRRR:

N “"f‘.

° o o © o 17-19
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_ S. M. & UNDERSTANDING THE BASICS OF THE METRIC SYSTEM - : f

THE BASIC UNITS OF MBASURE IN THE METRIC SYSTEM

v ) ’ : ’ . : - ' A
METERS FOR. , . © GRAMS FOR
MEASURING. - ,QﬁmSURING

LENGTH =~ v WEIGHT

(-

A1l other. measureq?nts in the metrlc systeqbare e1ther larqh' ﬂy'f
these; basic units. o b

The unlts Whlch are 1arger than the basic units are multlples of 10.

~ The unlts Whlch are smaller thad the basic units are sub-d1v131ons of the number
10. .

. . Ad N .
" o . : : .

Slx prefixes are used with the baldc unlts to indicate whether the measurement
;s 1arger or smaller than the ba unlt.

-t

PREFIXES INNICAIING UNITS EARGER THAN THE BASIC UNITS ARE:

kilo (klll—a) means 1000 b351c unlts kllometer, kilogram, kiloliter

- hecto’ (heck-togz,means 100 b331c unlts = hectometer, hectogram, hectoliter ,

deka (deck—a) peans 19 basic units dekameter, dekagram, dekallter

. Basic unit of 6ea§ure - meter.. gram - liter ; ‘ ' ' j}'
& : o ~ » .f

PREFIXES INDICATING UNITS SMALLER THAN THE BASIC UNITS ARE- . o

. * p
decit (dess-le) means O 1 one: tenth of sic unit dec1meter, declgram, dec1—
' 11ter

,centl (éen-ta) means .01 one-hundredth of a ba51c unlt = centimeter, centigram,

centlllter T

| “milli lell—le) means .001 one thousandth of a b351c unit = millimeter,

mllllgram, mllllllter .

..'v~ N | «.: 1_]-(3 ] ;_ . {
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@ 7 S. M. 7 VISUAL COMPARISON OF METRIC SYSTEM PREFIXES

'DJ:.re_ctibnsé Prepare visual symbol from colored paper of felt. N Eniarge to .a /( )
. size appropriat€™to classroom.digplay area. Arrange in a display area with the \"“
- unit of measure as each unit is ‘introduced. = i '




" S. M. 8  LIVING METRIC WITH METERS 0

! ' _Direb%ions:. The following phrases are part‘of several recipes which you
o : ) might prepare. Read each phrase gnd decide how long, thick or

wide the item mentioned in the difection will be.,
h -\

1. Roll the dough to a thickness of 3 mm - K R
. 2. Melt the butter in a pan 225 mm x 330 mm R
Y ‘ , - :
3. Broil the groundxgzef attie 15 cm from the source of heat
L. Beat the’ eggs, seasonings- and -milk tﬁ?ether, pour into a pan 5 cm deep
) 5. ‘Roll the dougl intd a ﬂ. 3 cm in ‘diameter - - .
6. Drop the cookie dough 4ntg a pan 60 mm’ apart
T.. Liéhtly grease a pan 40 .cm by 20 cm by 30 mm
o oo
. ( -~
| L
L4 \/ -
‘ y . N
-
R
g ‘ % =

P

o 11s

'y
il

v . V17-22
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S. M. 8 (cont.)
. , .

Directions: F in the blank with the sign that will make a true statement._
= means equal to . 7/= h. + 3
J means "greater than"  102>7
£ means "smaller than" 7(1(‘)“ '

"1l. Oneé centimeter is one millimeter. \ )

2. One millimeter is one meter. -

3. One kilometer is _ten meters.

L. * Ten millimeters are one centimeter. ' ’ ‘ «

5. Ten centimeters are one deéimetef.j ' ‘

6. One kilometer is ' one thousand meters. {

7. Twenty millimeters ai‘ef two centimeters.

-
.

8. Five centimeters are five milliméters. }

9. Ome hectometer‘}is one meter.
-\

10. One dek@ one meter. ,‘ o

& <
EE

Answers:

1.y 2. '3.> L. S5 = b= .= 8.> 9.> 10.>
119
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@ s »9 mrouamwe WEIGHTS USTNG THE CRAM ;
-Desrgnate several work qenters in the classroom. 'B—A stufients may work,in‘ \
‘a center. . . -

In each center, arrange items which vary in welght from a &ew milligrams, qK/
4 :

y kilogram or more. » N

Canned and packaged food products may be used as well as paper cllpS, penCIlS
and other items readily available in the school. )
. Prepare a list of welghts whlch studeqts are to identify from among the pro—
.ducts dlsplayed.
; Name of Item

1. item weighing 2 mi1figrams

2:* item weighing 45 milligrams or less b

3. .item weighing;approximatély 1 gram o d

L. item ;eighing-apﬁroximately 55 grams ] ' - ¢
| 5. item weighing approximately 100 milligrams _. B /
. 6. item weighing approximagely 5 grams

’ ". .item weighing approx™mately 15 grams

8. item weighing approximately 240 grams

>

¢ 9. item weighing’approximately 500 gfams )

10. item weighffig approximately 1 kilogram

Studentd may determine welght in the center using a scale if pge‘is available ®
for each group.. If only one scale is avail students may take turns weigh-— '
ing items which they have estimated to be of épprﬁ%lmately that designated"

weight. ' :

. 120 | o
. L ]
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’ \\s. M. 10 LIVING METRIC WITH GRAMS

N

\, “ N . ' S
Directions: Read each'of t,he following problems and complete the questions.

- N
. . &

- 1. Jack is concerned that he is below averdge in welght for . height and age. s

He is 14 years old, 160 cm tall and weélghs 45 kg. According to the weight .

and héight charts he is . A
: SR _ ' ) . J
* 2. According to the l’gighrt ands weight charts what is t{te gverage weight for .
someone your age and sex? s
3. The local drive-in restaurant, has the following advertlsement in the
paper. ,
u— / ""For a satlsfy:mg meal, try our new 30 gram hamburger."
' Which of the follow:l.ng cust,omers might find t,hJ.s \burger a satlsfy:mg meal?
1. 3 year old Penny .
2. Penny's .nine year old brot,her Paul
3. Bill who plays tackle on the foot,ball team
Tl Penny-'s Dad : ,
. - b ] —
‘ : . ) ~\ ¥ S J v - .
. ot L. You are shopping for shampoo. AtN\phe*Ace drugstore you find your favorite
‘ ~ brand on sale,-.inrtwo sizes. ‘\. .
./: : ! e . . v\
. #1, 280 grams for:$1.10 - : &
#2 330 grams for $1.50 - ) '
* You are interested in gettmg the most shampoo for yo money, which is .,
t,he best buy’ . :
5. David and Safl.ly found the following info’f‘mation on a Hershey candy bar
label. . ) -
This bar equals one serving. Percentage of U.S. Recommended Daily Allowances
calories - 160 ~ Protein I , Riboflavin L
protein 3 grams ~ Vitamin A = * | . Niacin *
carbohydrate . 15 grams . Vitamin C * Calcium 6
~ fat " . - - 10 grams Thiamine * Iron - 2

. \ N *
.* contains less thanZ% of the U.S. RDA of these nutrients.
What can you t,eil them about the meam.ng of the i‘.ﬁformation? p

~—

(' . Py - - .
Refer to the RDA charts. _ . ;o .

*
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@" . ) S'-;,M. 10 ) (cont,.) N ) . . . : L
| o o | & = S
Fill in the blank with the sign that will make the statement true.
= means equal to 7 =4 + 3 « L ’ ‘ " gy . ® .
) means "greater than" ©>7 . - . L s . . .
¢ means '"smaller _tha:x'/'{ 7410 ' o ‘ ” . .
- v - ’ 2 e
- . MY N - - : N ,(v.
1. One Kéctogram is one d’éq&'am.
D v [N
) : s PR s -
: 2. One centigram is one mil}igram. f '
. : ENe . A'. ' . ' ‘
. . 3. One decigram is one. Megagram. R . o S
- 4. 'One gram is one kilogram. N
5. One Megagram is one milligram.
6. ‘One milligram is . one kilogram.
1 4 ‘ .
7. One milligram is one centigram.
8, One h:act,ogrami’s‘ _ one Megagram. 4 : \
. 9. One decigram is ten centigrams.
. ~ ‘ . oL
*.10. One hundred centigrams are . one gram.
A . . '
‘ . B

Answers:

1> 2. 3k 4.& 5.0 6.4 7.< 8.4 9.5 10.=
o : .
122
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. ) S. M. 11 LIVING METRIC WITH LITERS
U Student Worksheet

= means equal to 7 =4 + 3 .
P ' pmeans "greater than" . 1027
o  <means "smaller than" =~ 7410 |
Fill in the blank with the sign that will make the statement true.

1. One liter is = one Megaliter.

. _____ "2.. €g)ne ld.loli‘:,ef 'i:s one céntilitér. A
—— 3. Ome deciliter is one milliliter. B 2
“ —— 4. One milliliter is one liter.
5. One Megaliter is ~ one kiloliter.
1 . 6. One hectoliter is one Megaliter. -
7. Omne centiiiter is one milliliter.
_ 8. Oné centiliter is one hectolifér.
‘ 9. One liter is *one hectoliter.
. 10. One milliliter is A one kiloliter.

Answers:

1.4 2> 3. L 5.0 6.‘<1 7.<. 8. 9.4 10.{
* - 123 o
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VAR o - _
S. M. 12 RECIPES: CRISP PEANUT BUTTER COOKIES

Customary (USA) System
Stir together margarine, peanut butter,

1 cup margarine g
1 cup peanut butter. and sugars until blendell. Beat in eggs !
1 cup sugar & » and vanilla.  Stir togéfher flour, baking o
1 cup firmly ed light brown powder, baking soda, and salt. Add to D
Wy stgar peanut butter mixture, stirring until well ;
" blended. . If necessary, chill dough until ~ ./ =

2 large eggs, beaten

1 teaspoon vanilla "w can-be handled easily. Shape into 1-
2% cups unsifted spooned all- inc¢h balls. Place about 2 inches apart
se flour on greased baking sheet. Flatten with

- tines of floured fork, making crosswise .
pattern. -Bake -in 350 degrees F. oven 12 to .
Yield:
(N -

' 1 teaspoon baking powder
1 tgpoon baking soda
1 + 9%

poon salt 15 minutes or until lightly browned.

about 72 (2-inch) cookies.

Metric System by Volume Measurement of Msjority of Ingredients.

Stir together margarine, peanut butter, and .
sugars until blended. - Beat in eggs an :
240 milliliters sugar .  vanilla.  Stir together flour,: baking ) *
240 milliliters firmly packed der, baking soda, and salt. Add to peamut
brown sugar : butter mixture, stirring until well blended.
2 large eggs, beaten If necessary, chill dough until it can be
5 milliliters vanilla ' _handled easily. Shape into 2.5-centimeter
600 milliliters unsifted spooned balls. Place about 5 centimeters apart on -
all=~purpose flour . ' greased baking sheet. Flatten with tines of
5 milliliters baking paowder floured fork,” making crosswise pattern. Bake
5 milliliters baking soda in 176 degrees C."oven 12 to 15 minutes or
5 milliliters salt until lightly brgwned. Yield: about 75
( o . . _ (5-gentimeter) cookies. _

22;0' milliliters margarine #
240 milliliters peamut butter ‘

- Metric System byﬁeight of Non-Liquid Ingredients

2l), grams margarine ' Stir together mrgarine, peanut butter,

251 grams peanut butter .
200 grams sugar

(212 Jgrams light brown suéar

2 large eggs, beaten

5 milliliters vanilla

312 grams all-purpose flour
3 grams baking powder

I, grams baking soda . o
6 grams salt ‘

and sugars until blended. Beat in eggs
and vanilla. Stir together flour,
baking powder, baking soda, and salt.

' Add to peamut butter mixture, stirring

" sheet.

until well blended. If necessary,chill

dough until it can be handled easily.

Shape into 2.5-centimeter balls. Place

about 5 centimeters apart on greased baking
Flatten with tines of floured :

fork, making crosswise pattern.’ Bake in

176 degrees C. oven 12 to 15 minutes or

until lightly browned. Yield: about

72 (5 centimeter) cookies. '

124
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S. M. 12 {cont.)

Metric Salad

1 bunch watercress
250 liters mushrooms
250 liters red kidney beans,

1 B::agda onion

15 milliliters olive bil

5 milliliters red wine vinegar
1 milliliter garlic powder

2 milliliters dry oregano

1 milliliter powdered rosemary
0.01 milliliter dry mint powder
200 milliliters croutons

Spaghetti Metrica -

- 1 kilogram ground beef

15 milliliters olive oil
0.5 liter chopped onions
250 millilters chopped mushrooms
250 milliliters chopped green
- (bell) pepper N
1.35 kilograms tomatoes, canned
150 grams tomato sauce
75 grams pine nuts (optional)
15 milliliters dried oregano

#r5 milliliters cayenne pepper

2 garlic cloves, crushed

1 bayleaf

1 milljiliter lemon juice

Salt to taste (a ximately
15 milliliters

Party "Pickin's"

"1.25 deciliters vegetable oil

2.5 milliliter seasoned salt

10 milliliters Worcestershire
sauce S _ 4
5 milliliters garlic salt .

2.5 deciliters each of:
bite-size shredded wheat
,bite-size shredded Trice
0—shaped puffed oat cereal
‘thin pretzel sticks

1.25 deciliters salted nuts .

\ ‘ )

" with croutons on top.

M -

Chop vegetables. in fine pieces; ;/ add
‘beans. Combine olive oil, wine vinegar,
and seasonings. Mix well. Toss salad
together with dressing. Cool and serve

.
’

4 .

Brown meat in oil. Mix all the other
ingredients (including the meat) in

P iter pot. Cover and bring to a’
boil.) Reduce heat and simmer for 1
hour.

@

Heat oil and seasonings in 30 centimeter
skillet over medium heat. Reduce heat
to low. Add remaining ingredients and.
heat about 10 to 12 minutes longer,
stirring often. Makes about 1 liter
snack. Co.

'12.5 e A \
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i
. S. M. 12 (Cont.)

Hot Splced Cranberry PUnch

1.75 sﬁciliters 11ght brown sugar,

firmly packed .

4+ liter water-

1.25 milliliters salt .

1.25 milliliters ground nutmeg

2.5 milliliters ground allspice

2.5 milliliters ground cinnamon

3.75 milliliters ground cloves

1 bottle cranberry juice cocktail
(about 1.4 liter)

1 can unsweetened pineapple Juice
(about.1.36 liter)

Butter .

‘Cinnamon sticks

Mexican Hot Chocolate

1 pkg. semi-sweet chocolate pieces

. (about 336 grams)
4 liter boiling water
15 milliliters cinnamon
1.25 milliliters nutmeg
1.25 milliliters salt
-5 milliliters salt
5 milliliters vanilla
2% liters milk

17-30

' ’ -

Mix sugar, water, salt, spices (except
cinnamon sticks) and cranberry juice
cocktail in 5 liter saucepot. Bring
to a boil. Pour into 4 liter bowl

for serving. Dot each individual se
with butter; ‘use cinnamon sticks as

stirrers. Makes about 3.1 liters punch.

s

Put all ingredients except milk into

'5 liter saucepot. Cook, stirring con- °-

stantly, over medium-low heat until
chocolate is melted. (Chocolate will
not melt smoothly.) Stir in milk;
heat throughly, stirring occasionally.
Remove from heat. Beat with hand
beater until chocolape is smooth and

frothy. Makes about 3 liters hot chocolate.

126
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Ea

B ’é’
, w%n the United States gbes:metric and recipes begin to bé written in the
inetric system, mamufacturers will undoubtedly” make sets of metric-scaled

"éontainers for.volume measurement of dry ingredientg.

P
-3

"

i

- »"Already available is a liguid multi-measure with metric markings. from 50 to
" 500 i1iters. In working with thése metric recipes, use this device, o
borroy. ebkers and graduated cylinders with metric measurements from the ..
Sciente; Department. Students should gently level the dry ingredients with|the

T »

tip of 'a spoon.
TR M

- Some countries that<are already using the metﬂd‘\sys’te;‘nin the kitchen, we
non-liquid ingredients. With thé*metric recipes given here that list weights

in grams, use a metric scale. , , . .
One proposdl being considered suggests metric measuring spoons in the following ;
sizes: ‘ ' : BTG
f ’ ] . ' ‘a.‘i;.vr" e
1 tablespoon = 15 milliliters

B ' 1 teaspoon =5 milli?.i‘perS
% teaspoon = 2.5 milliiiters
1 feaspoon’ = 1.25 milliliters

These new sizes are so close to the milliliter measufement of the cudto ry
spoons in use that- no adjustment is necessary in working with these re ipes.

Conversions from customary measurements to milliliters a;'e based on a 240

milliliter cup. Conversions from customary measurements to grams are ased ‘on ‘
figures given in the "Handbook of Food Preparation” (The American Home¢ Economics .

.. Association, 1971) and ARS Pamphlet 61-6 "Average Weight of a Measured Cup of

Various Foods" (United States Department of Agriculture, 1969). .
. .

RN
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S T,

. ) S M. 14 CELSIUS, FAHRENHEIT AND KELVIN TEMPERATURE SCALES
Celsius Fahrenhei_t
() 212 S

P E
100°C , ° water
. boils > -

A Y

b 4

| / |
0 . normal . o -
37%C £ y body _ 98 s6°F - . :

: A temperature

® . .
> ‘ &” 3 , . .

" room _ ' 8% g
temperature : ’ i

e —

20%

A

freezes

‘. . O ' — ) ’ :
- o O.C water . 132‘_.)F '

I o Celsius ,
' o Y water o
p 100%C | & boils —>[ . 3713% - -~
» -
. ;
- -
2 .n".\_:.‘f " ,’ i’
o \ [
: water ' l
. 0°¢ pa - 2720K C
. ' “Treezes 7 o

128 Fder
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Directions:
. <
N :'
4

[y .\'

p

Listed below are s

in everyday life which

measure whic wouli

by matching the lef
. : o

A.

B..

C.
D.
E.
F.
G.

S M. 15 HOW WOULD YOU MEASURE?!

liter f;
gram ?
centimeter
meter '
kilogram
milliliter ‘
millimeter f

be use

11.
12.
13.
14.
15.
16.
17.
48.

A

r , |
gme of [the tasks and activities that p
ivolve measuring.

I
!
I

|
|
I

eople do

Indicate the junit of

d to exéress the following medsurements
ter of the unit of measurement to the task.

13
i
. i
. A
{ T
| ‘r/
! "//I(‘;‘ o
¥
4
I
j !
:
)
»



"

The change will be slow and gradﬁ%l, over a

.Changes in £he home:

— - . - g . 1 . o [SRRSES NIV 1SN

' . ! » . h f .
S. M. 16 . CHANGING TO THE METRIC SYSTEM - | S o

LN
)
\

period of years. The immediste

change when conversion starts will not be very great. In England, fiYe ears
after industry :ﬁd government were in the process of changing over to+jhe S
metric system, most people did not kmow that it was going on. Those whose Jjobs ’

‘'were affected byj metric measurements had learned what they needed to know to

do their jobs. But for the man in the street there had been no radicd® change.

The metric systém is already in use in the United States to a mych gre“a‘er :
extent than people realize. No one would think of tryingito buy ‘&roll
of one-third inkh motion picture film. People are used to 8 mm film; tfley take
it for granted.| When you tune your radio(you change to 4 statdgn whoseyfre-— -
quency is expressed in meters, not feet or yards. The electrialty. you use

in your home ig measured in kilowatt hours. The length of skissls expressed

" in centimeters land the power of motorcycles in cubic centimeters. The “lgbels
:

m give the amount of efth ingi€dient

on the bottles of medicine in your bathro \ :
in milliliters or milligrams. When the doctor gives you a'presc‘r'iptipn ‘it is -
almost certainly written in the metric system. The contents of approxim by T
L0% of all boxes or cans of food in a supermarket are marked in.Beth metric™

and customary measurements. Every time you spend a dime or a qudrter y !
using a metric product, as have all Americans for almost one-~hundred Ars.
Since 1876 the United States Mint has used the metric system to ;qeasugthg

alloys for cdinage. C b b :
The shock of change-over will be lessened because there will be no apparent’ »
change in most things in everyday life. The only change will b®sthe language ' i
by which they are described. Let's take a look at some everyday things which
will change. S ' . (’.”“’ o
: ' , ek v .
Furnitupe — made to metric dimensions, but there will be %0 apparent
: difference. The 6~foot sofa may become a 180 cm sofa. .
Beds — they will still go-by the rjames, "twin® or "doub%g". bt the
: .~ dimensions will be in metric. B Y
Bathroom Scales - you will weigh yourself in grags or kilogranis.
Kitchen - equipment will be labeled in metric dimensions. Work surfaces
which have long been jstandardized at 36" may be rounded off to
90 cm, one-half inch/lower than the American standard. o
Recipes will use mezéic measurements, therefore, measuring
- equipment will be calibrated in metric. | ,
Garden tools will be made to metric dimensions’'— 8 m and 16 m rools of
ose, etc. ' t . _‘
Supermarket E foods will be labeled with metric weights, liquids in
) liters, others in grams or kilograms. Information about
the nutrient content of foods will be expressed in grams
; ‘ and milligrams. | ' ' . ’
;  Clothing - sizes according to actual metric measurements. Hats, shirts,
. shoes, pa%}s, etc. ' 3 ' _
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:‘ S. M. 16 (cont.)

' Other change% : . .
Automobile cars will be manufactured in metric measurements

gasoline sold.in liters
speed measured in kilometers
distance measured in kilometers

~ Sports - Track, field and swimming will become entirely metricized.

4

Field events will be measured :Ln metric; equipment will not

have to ¢ e.

@oburt games (tennis, badminton, basketball) are the same all over
the world (baseball too) so the dimensions of the courts or field
remain the same except measured in metric.

Automobile racing standard distances may change to round off .
numbers. (Indianapolis 800) -

Football -may not change to metric measurements since the yard is

'so much 8 part-of the game. (The field could be changed from 100

yards to 100 meters, with 10 mejer end zones instead of 10 yard
end zones, but this change would make quite a difference in the
game. It would be necessary to move the ball about 10% further
to retain possession, and this would result in fewer first downs. .
Because of this, and because Amgrican football is not played any- -
where else in the world, it is p0ssib1e that the yard w:L'I.l remaih
as the standard of measure.)
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S. M. 17 DETERMINING PATTERN SIZE

\

17-36

]
| Miss Petite Sizes _
Siges 6 MP g8MP 10 MP 12 MP 1, MP_ 4 16 WP
in __cm in _cm_|in em_| in cm fin cm fin cm
Bust b 78 | %k e |32 e | e |36 w2 | 97
. Waist 23 60 | ok 62 |25k 65 27 69 |28% 73 |30 78
Hip 32% 83 33% 85 |3k 88 36 92 |38 .97 |40 102
Back Waist \ ‘
Length Uk 37 1% 37,5015 38 | 15t 39 | 158 39,5 |15% 40
e Men
Sizes 3k 36 //\ 38 40 42 Ll
in cm in __cm in cm in cm in cm ,in _cm
Chest 3L 87 36 92 38 97 4O. 102 K2 107 | by 112
Waist 28 71 30 76 32 8l 3, 87 3% 92 |39 .99
Hip (sgat) |35 89 37 9 39 -99 |41 106 |43 109 |45 11k
Neckband |14 35,5 | 14z 37 15 38 | 15539,5 | 16 40,5 | 163 42
Sleeve 32 81 32, 81 33 8, |33 8, |3 87 |3 87
,’IA ’ i
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